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Integrated Equality Impact Assessment (IEIA)
SDS Children’s Rights Outcomes and Actions 2026-29

This document includes:
· Equality Impact Assessment
· Island Community Impact Assessment
· Children’s Rights and Wellbeing Impact Assessment

	1.0 Overview



Title of Impact Assessment (this is generally the name of the project or policy.)
	SDS Children’s Rights Outcomes and Priorities (2026–2029)




Name of Senior Responsible Officer (this is the person with final responsibility for a project- such as Director or H
	Fergus McMillan, Head of Equality & Diversity



Does this project relate to any other published Equality Impact Assessments(Island Community Impact Assessments)? 


	SDS has embedded Children’s Rights and Wellbeing Impact Assessments into our Integrated Equality Impact Assessment process.  This means that all equality impact assessments completed since 2023 include consideration of any impact on children’s rights and will identify actions we can take to further strengthen children’s rights through our work.

This Integrated Equality Impact Assessment particularly aligns with and complements existing SDS Integrated Equality Impact Assessments for our main areas of service delivery, including:
· SDS Corporate Parenting Plan
· Career Information, Advice and Guidance Transitional Changes (school and post-school offer)
· My World of Work and Apprenticeships.scot
· Work-based learning and Foundation Apprenticeships
· Group career coaching and experiential career learning (CIAG Bridgeheads)
· Migration to local employability hubs

All of these Integrated Equality Impact Assessments can be found on our website.



Overview the name of the project or policy.)


	This Integrated Equality Impact Assessment considers Skills Development Scotland’s (SDS) Children’s Rights Outcomes and Action for 2026–2029, as set out in SDS Children’s Rights Report. The outcomes and priorities articulate how SDS will strengthen and further embed a children’s rights￼based approach across its services, partnerships, workforce and governance, in line with duties under the UNCRC (Incorporation) (Scotland) Act 2024.

The outcomes are not intended to capture all SDS activity impacting children and young people, but to identify areas where SDS can strengthen practice, focus learning and take targeted action over the three‑year reporting period. The approach builds on existing activity and learning, and will be refined over time through evidence, participation and monitoring.

The outcomes, and key actions required to deliver our outcomes, are shown in the table below (and published in our Children’s Rights Report 2026-29)

Primary beneficiaries are children and young people under 18 who engage with, or are impacted by, SDS services. Particular focus is placed on groups whose rights may be at greater risk, including children experiencing poverty, disabled young people, care experienced young people, minority ethnic groups, LGBTI+ young people and others identified through evidence and learning (further details below). Indirect beneficiaries include families, practitioners, employers and partners across the education, skills and employability system.

The main source of evidence used to understand the educational and labour market outcomes for groups with protected characteristics under the Equality Act 2010, and for Care Experienced customers, comes from SDS Equality Evidence Review 2025 (this is updated every 2 years in line with reporting on our Equality and Diversity Mainstreaming Report).  In addition, the Scottish Government’s Bringing Hope, Building Futures: Tackling child poverty delivery plan 2026-2031 identifies six priority family groups who are most at risk of experiencing poverty. 

Through consultation with our staff and reviewing the evidence, we identified other customer groups who may also be at risk of not engaging/requiring support to engage with our services and/or not making a successful transition post-school, including those who:
· have interrupted learning or are disengaged from education
· are within Armed Forces families
· experience digital poverty
· are young carers
· are homeless
· experience drug/alcohol misuse
· have experience of the justice system 
· are refugees, asylum seekers or New Scots

For all of these groups, it is recognised that some children and young people will fall into more than one category demonstrating the importance of a person-centred service offer based on the needs and experiences of each individual customer.
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SDS Children’s Rights Outcomes and Actions 2026-29 the
	Theme
	Outcome
	Actions

	We listen to what you say and value your opinion
	Young people’s views are consistently sought, listened to, valued, and acted upon in the development and delivery of our services.

	· We will use an inclusive approach to service design and make sure children and young people receive feedback on how their views shaped our services.
· We will bring together and share customer insight and analysis from across SDS in a clear and accessible way, so staff can easily understand the needs and experiences of different customer groups and use this knowledge to shape the support/services they provide.
· We will routinely gather feedback from young people and use it to drive continuous improvement, and actively identify where our understanding of customer experiences is limited and take steps to address these gaps

	We won’t discriminate against you
	The diverse needs and circumstances of every customer are recognised and respected by our staff and through our service delivery  

	· We will ensure our staff have the knowledge and confidence to support the diverse needs and circumstances of every customer by providing access to regular training and resources.
· We will use data, evidence and the lived experiences of customers to understand the uptake and experience of our services and take targeted action to improve outcomes for customer groups identified as facing persistent barriers

	We care about your safety and wellbeing
	Staff across SDS are confident and skilled in trauma-aware approaches, so that young people feel safe and supported when accessing our services.

	· Guided by developing national policy, we will strengthen our approach to trauma-informed practice across SDS by developing and delivering an SDS trauma roadmap that, identifies improvements and steps required to embed trauma-informed practice across SDS.  
· We will continue to ensure all frontline staff receive up to date mandatory protection/safeguarding training so they can confidently identify, respond to, and escalate concerns, helping young people feel safe and protected when engaging with our services.

	We give you information that helps you make informed choices
	Young people can access clear, easy-to-use and reliable information to help them understand our services and make informed learning and career decisions.

	· We will further develop our digital offer so all young people can access trustworthy information, giving particular consideration to digital inclusion and the barriers young people may face accessing online services.
· We will continue to work with young people to understand how best to communicate information about SDS services by involving them in developing our marketing and communication approaches.

	We help the adults in your life to support you
	Parents, carers, teachers and other influential adults are better equipped to support young people to access opportunities that are right for them.

	· We will develop a structured approach to parent/carer engagement across all services by engaging with parents who may need extra support and using national and local opportunities to engage them in the SDS offer. 
· We will use evidence and insight to equip our staff and inform partners about the needs and experiences of young people, enabling confident advocacy, stronger partnership discussions, and collective action to provide holistic support to progress young people into positive outcomes.

	We support you to access learning and development

	Young people are supported to access quality learning, development and employment, particularly those at risk of having poorer outcomes.


	· We will continue to provide person-centred support for young people to help them access learning and career pathways that are right for them.
· We will work with partners across the education and skills system to improve equitable access to learning and development, using learning from regional skills plans and Workforce North. 
· We will continue to take steps to improve the achievement of apprenticeships by young people, particularly from equality groups
· We will continue to support employers to understand good practice in recruiting and developing young people.  

	We embed children’s rights through everything we do
	Our staff understand and act upon their duties under the UNCRC 

	· We will continue to raise awareness, and build staff capability, to uphold and advance children’s rights through their work.
· We will explore approaches to help us better consider how to allocate our resources in a way that support those whose rights may be at risk, including through the use of children’s rights budgeting.
· We will continue to consider the children’s rights implications for our work through our Integrated Equality Impact Assessment process.





	
2.0 Gathering Evidence and Assessing Impact
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	[bookmark: _Hlk124341928]Context:
The outcomes and priorities are explicitly focused on children and young people, recognising that SDS services affect individuals at different stages of childhood and into adulthood. 

Evidence 
Labour market disadvantages
· Young people starting out in employment tend to face the most labour market disadvantages and are more likely to experience age-based discrimination at work and in recruitment. 
· Youth unemployment can have long-term negative consequences, including higher risks of future unemployment, lower wages, and mental health challenges.
· Young people are over-represented in precarious work and are more likely to earn less than the Living Wage, resulting in financial insecurity. 

Economic Inactivity
· The rate of economic inactivity of young people 16-24 not in full-time education in Scotland is 16%, lower than the UK rate of 19%. The main reported reason for inactivity in this age group is long-term sickness. 
· Additional reasons include caring responsibilities and feeling discouraged from seeking work.

Skills Development Scotland evidence
· SDS’ Pupil Voice research shows that career decisions and awareness of options differ across ages, demonstrating the need for age‑appropriate information and guidance.
· Evidence from SDS Modern Apprenticeships Q4 statistics 2025/26 shows that younger age groups 16–19 have the lowest achievement rates (77%) compared to 20-24 age groups (82%) and 25+ (83%). 

Sources: SDS Equality Evidence Review (Age).  Pupil Voice Survey  SDS Modern Apprenticeships Q4 statistics 2025/26



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The Children’s Rights Outcomes and Actions are expected to have a positive impact in relation to age. 
Evidence has identified that children and young people experience different needs and barriers at different ages and stages, and that younger people can face poorer outcomes in relation to employment, including apprenticeships. The Children’s Rights Outcomes and Actions respond by strengthening our commitment to delivering a person‑centred, age‑appropriate career service, and to using customer insight and evidence to shape service design and delivery for different age groups and transition points (e.g., senior phase of secondary school and during post‑school transitions). 

As noted in the evidence, supporting young people into successful post-school outcomes can have an impact on their outcomes longer-term.  In particular, the outcomes focus on improving access to high quality learning, development and employment opportunities for young people should have a beneficial impact on those young people into adulthood.

Working with employers and industry to encourage them to support young people into, and within, the workplace should have an indirect benefit to businesses as they benefit from the skills, talents and ideas that young people can bring.

	
· Ensure information, communications and support are age‑appropriate and accessible, so young people can understand options and make informed decisions.

· Maintain focus on improving equitable access to learning and development pathways and continue to take steps to improve apprenticeship achievement, particularly for younger cohorts and those facing additional barriers.

· Improve the information and support for parents/carers and other adults in the young person’s life, to recognise the key role that they can have in influencing a young person’s career ambitions and decisions.

· Gather and share customer insight in a clear and accessible way so staff and partners can better understand the needs and experiences of different groups and tailor support accordingly.

· Customer insight about the needs and experiences of young people at different ages and stages will be used to inform our planning and service delivery.




	2.2 Children's Rights and Wellbeing

	Context:
This project has a direct impact on children and young people under 18, as it focuses on strengthening how SDS embeds and upholds the UNCRC across its services, partnerships and workforce. Under the UNCRC (Incorporation) (Scotland) Act, SDS must ensure that children’s rights are respected, protected and fulfilled. The project’s outcomes relate to key areas of children’s rights, including access to information, participation in decisions that affect them, safety, wellbeing, and support through important transitions.

Evidence from the Equality Evidence Review, SDS customer surveys (Pupil Voice, Apprentice Voice and Young People Career Ambitions), and consulting with our staff in the development of our children’s rights outcomes, shows that some groups of young people experience additional barriers in realising their rights. The project therefore aims to ensure that SDS services, communications and decision‑making processes consistently take account of children’s rights and respond effectively to their diverse needs. The outcomes have been intentionally framed around core UNCRC principles such as participation, non‑discrimination, best interests of the child, and access to development opportunities.





Additional Questions:

Does this project impact on children and young people up to the age of 18?

☒  Yes	☐   No      ☐   Don’t Know


Which articles of the United Nations Convention on the Rights of the Child (UNCRC) (an international human rights treaty that grants all children and young people (aged 17 and under) a comprehensive set of rightsdoes this project impact on? 

	All Articles under the UNCRC have been considered when developing the children’s rights outcomes and actions. While SDS recognises the importance of being aware of all Articles and taking steps to prevent/address any potential infringement of these rights, we have identified some Articles which we are likely to have more of a role in upholding and advancing due to the nature of our service delivery.  Some of the key Articles addressed through the children’s rights outcomes and actions include:
· Article 2 – Non‑discrimination
· Article 3 – Best interests of the child
· Article 6 – Life, survival and development
· Article 12 – Respect for the views of the child
· Article 16 – Right to Privacy
· Article 17 – Access to information
· Article 5 – Parental Guidance 
· Article 18 – Parental Responsibilities 
· Article 22 – Refugee Children 
· Article 23 – Children with disabilities
· Article 28 – Right to education
· Article 29 – Goals of education
· Article 32 – Child Labour
· Article 42 – Knowledge of Rights




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	Positive impact on children and young people by strengthening how SDS embeds a children’s rights-based approach across its services, decision‑making and workforce development.
Evidence from SDS Children’s Rights reporting, the Equality Evidence Review and SDS customer surveys shows that children and young people experience unequal access to information, support and opportunities, particularly those facing poverty, disability, care experience, or from other groups who experience additional barriers to public services, learning and employment. Strengthening rights‑based practice will help ensure that their views are heard, that their best interests are consistently considered and that they can access safe, inclusive and supportive services.


	Outcomes and actions highlight the need to continue to listen to young people, in particular gathering and analysing insight/evidence about groups whose rights may be at risk and using this evidence in our decision-making.

In particular, the outcome around embedding children’s rights through everything we do focuses on the need to ensure our staff have a good understanding of what children’s rights means in practice, and how they can contribute to upholding and advancing children’s rights through their day-to-day work.

Actions will be required to ensure that we make progress against our outcomes as intended.  This includes measuring and monitoring the impact of these actions to allow us to continually review and build on our children’s rights-based practice.  For example:
· Strengthening governance, monitoring and reporting, aligning children’s rights outcomes with SDS performance measures and reporting on these regularly to our internal Equality Programme Board. 
· Develop and deliver clear communication and learning for staff so that all colleagues understand their responsibilities, the purpose of the outcomes and how to apply children’s rights in practice. 
· Continue to use Integrated Equality Impact Assessments (which include a section on Children’s Rights and Wellbeing), ensuring rights considerations are routinely assessed and addressed in new or evolving projects. 




	2.3 Care Experience

	Context:
Care Experienced children and young people face multiple structural barriers across the education, skills and employment system. Evidence consistently shows that they do not achieve the same levels of attainment, progression or long‑term outcomes as their peers. 

Educational participation, attainment and school experiences
· Care Experienced children tend to obtain fewer qualifications, partly due to earlier school‑leaving and disrupted learning. Only 16% of looked‑after pupils achieved at least one SCQF Level 6 qualification in 2022/23, compared with 58% of all school leavers. 
· Care Experienced school leavers are significantly less likely to enter positive destinations (86%) than all school leavers (96%). 

Labour market outcomes
Care Experienced people are more likely to be in casual or temporary employment, low‑paid jobs, or short‑term training.
They face difficulties sustaining employment due to limited support networks, mental ill‑health, unstable housing and lack of support for independent living. These barriers can impact transitions well into adulthood, not just in early school‑leaving years.

Pupil Voice & Young People Career Ambitions
· Care Experienced young people report higher satisfaction with SDS careers services than their non‑Care Experienced peers.
· Careers advisers are a major influence: 76% of Care Experienced pupils identify advisers as most influential, compared to 59% of all respondents.
· When deciding on careers, financial need (86%) and interests/hobbies (82%) are the strongest motivators. 
· Care Experienced school leavers are more likely to report barriers including: 
· lack of confidence,
· fear of discrimination,
· fewer support networks.

Apprenticeships
· Care Experienced individuals made up 2.9% of Modern Apprenticeship starts in 2025-26. 
· Achievement rates (64.8%) remain 11.5 percentage points lower than for non‑Care Experienced apprentices.

SDS Corporate Parenting Plan reinforces these findings and emphasises the importance of targeted, relationship‑based support, trauma‑informed practice and early, sustained intervention. Internal evidence from consultations and research, including feedback from the Care Experienced Focal Point Group (third sector partners who support Care Experienced customers), shows that care experienced young people benefit from consistent, trusted adults, accessible information, flexible pathways, and proactive support during transitions. These insights provide a strong basis for understanding need and shaping actions within our children’s rights activity.

Source: Equality Evidence Review (Care Experienced) SDS’s Corporate Parenting Plan



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact for Care Experienced children and young people. Care Experienced young people face significant and persistent barriers across education, labour market and apprenticeships. 
By strengthening SDS practice around non‑discrimination, participation, access to trusted information, safety/wellbeing (including trauma‑informed approaches), and support through key transitions, the outcomes should help reduce these inequalities for Care Experienced young people. 




	To address the evidence, we will continue to strengthen our delivery of a person-centred career service and ensure service delivery is flexible to meet young people where they are (including those who are not attending school), alongside continued development of trauma‑informed practice across SDS so Care Experienced young people feel safe and supported when accessing our services. Actions include:

· Deliver a flexible career service that can be accessed in various ways (e.g. via phone/online, or at community venues) for Care Experienced young people and others with interrupted learning, and continue to learn from and improve this approach. 
· Strengthen trauma‑informed and safeguarding practice to support consistent, safe engagement. 
· Continuing to disaggregate our evidence and customer insight (where possible) to highlight the needs and experiences of Care Experienced young people helps us to develop services which meet their needs, supports them into successful outcomes, and ensures their voice is heard in the design and delivery of public services.
· Build on existing parent/carer engagement and specifically take steps to engage and inform parents/carers who may have additional barriers to accessing information, or not accessing information via traditional channels.
· Continue focus on improving Modern Apprenticeship participation and achievement for Care Experienced young people
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Disabled children and young people, including those with long‑term health conditions, neurodivergence or mental health conditions, continue to experience significant inequalities across education, transitions and the labour market. 

Disabled school leavers are more likely to enter further education rather than higher education or employment. Positive destinations vary by disability type: pupil with dyslexia have the highest positive destination rate (93%), whereas those with autism or mental health conditions face higher unemployment.

Labour‑market evidence shows disabled young people face persistent employment gaps, lower wages and negative employer attitudes. For Modern Apprenticeships, participation among disabled young people is increasing, but completion rates remain lower than for non‑disabled MAs. Mental health and specific learning difficulties are among the most common reasons for declaring a disability in apprenticeships.

YPCA (Young People’s Career Ambitions) – Disabled young people report significant barriers including: 
· lack of self‑confidence,
· lack of work experience,
· not knowing the right people,
· fear of discrimination

Source: Equality Evidence Review (Disability)




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact for disabled children and young people because they strengthen SDS’s commitment to delivering inclusive and accessible services, and to using evidence and customer insight to understand and address barriers experienced by disabled customers.
By reinforcing non‑discrimination, improving access to trusted and accessible information (including through digital channels), and strengthening staff capability to recognise and respond to diverse needs, the outcomes should support improved engagement and progression for disabled young people, including participation and achievement in apprenticeships and better access to fair, inclusive opportunities.



	We will continue to ensure our services are inclusive and accessible for disabled children and young people. We will use the strong existing evidence base and customer insight to understand differences in experience and outcomes for disabled customers, and to take targeted improvement action where persistent barriers are identified. Actions include: 

· Flexibility for non‑attenders / disrupted learning: maintain flexible access to career information, advice and guidance for young people who are unable to access a school‑based offer (e.g., local community venues and through phone/online services), and continue to evaluate and improve this approach.

· Through employer and industry engagement, continue to promote Fair Work and inclusive workplace practice, to reduce the impact of discrimination and negative employer attitudes on disabled young people’s opportunities and progression.

· Continue to focus on improving the participation and achievement of disabled young people on apprenticeships 

· Collate and share the data, evidence and customer insight we hold about disabled young people.  This helps to improve staff understanding and capability to better support disabled customers, and sharing our insight with partners helps us to promote understanding and advocate on behalf of disabled customers.









	2.5 Gender Reassignment 

	Context:  
Trans young people experience high levels of bullying and harassment at school. This negatively impacts their enjoyment of school and educational outcomes. In Higher Education, some trans students are less likely to complete their courses, or may take longer to do so, than students who are not trans. Those who do complete their course, however, achieve around the same grades as students who are not trans or non-binary. Despite this, trans and non-binary graduates are employed at less senior levels and at lower salaries than students who are not trans or non-binary.

Trans and non-binary people have higher unemployment rates and are more likely to be economically inactive. Many transgender people experience harassment and bullying at work. Evidence suggests they may experience a lack of understanding of trans issues by managers, and little support when faced with discrimination and harassment. Consequently, they experience restricted job choice and reduced progression at work.

There is limited data on the specific experiences and attainment of trans young people in schools/colleges.

Source: Equality Evidence Review (Gender Reassignment/Trans)





	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact for trans young people because they strengthen SDS’s commitment to non‑discrimination, inclusion, and safe participation, and to improving how we use evidence and customer insight to understand and address barriers for groups whose rights may be at greater risk.
By reinforcing a rights‑based approach focused on safe, supportive engagement, access to trusted information and guidance, and staff capability (including trauma‑informed practice where relevant), the outcomes should help reduce barriers to participation and support more positive transitions and progression. The outcomes’ commitment to identifying and addressing evidence gaps should also improve SDS’s understanding of trans young people’s experiences.


	We will continue to strengthen safe, inclusive and non‑discriminatory services, and ensure our approach is person‑centred and responsive to individual circumstances.
Actions include:
· Provide flexible access to our career service for young people who are not attending, or who do not feel safe participating fully, in school 
· Strengthen trauma‑informed and safeguarding practice so staff are confident to support young people who may have experienced bullying, harassment or other harm, so trans young people feel safe and supported when engaging with SDS services. 
· Promote Fair Work and inclusive employer practice through employer/industry engagement
· Identify and address any evidence gaps to support us to better understand the needs and experiences of particular customer groups, including trans customers.
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	Context:

This protected characteristic is not relevant, as the outcomes relate to SDS’s role as a service provider 
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	Context:
Studies suggest that teenage pregnancy is linked to poorer outcomes for both young parents and their children. Young mothers are less likely to complete their education and more likely experience poverty. They face a higher risk of mental health problems compared to older mothers. As a result, young mothers can face many challenges while pursuing further and higher education. Also, time pressure in meeting assessment deadlines can trigger stress and anxiety for student mothers which may impact on attainment, progression and retention

Evidence from Scotland’s Tackling Child Poverty Delivery Plan shows that young parents, particularly young mothers, face higher risks of poverty, lower participation in education and training, and greater challenges accessing childcare and flexible support.

Young mothers under 25 are more likely to be in in-work poverty and experience lone parenthood, with lower hourly pay and higher risks of absolute poverty and material deprivation.

Source: Equality Evidence Review (Pregnancy and Maternity) and Tackling Child Poverty Delivery Plan (2022-2026).





	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact for young parents, particularly young mothers. The outcomes’ focus on non‑discrimination, access to trusted information, person‑centred and flexible support, and support through key transitions should help reduce barriers and support improved engagement in learning, training and employment opportunities


	Actions include:
· Provide flexible access to our career service for young parents who may not be able to engage through a school/college-based offer, including flexibility in how, when and where support is delivered (e.g. via phone/online services, or through community-based venues).
· For this customer group, it is particularly important for SDS to work in partnership with local organisations to support young parents to engage with the career service and consider learning/employment opportunities at a time that suits them.  The importance of partnership working is captured under the commitment to ‘help the adults in your life support you’.  Here we also commit to reviewing our approach to parent/carer engagement, particularly taking into account the needs of parents/carers who may have additional barriers to engaging with our services, this includes young parents.
· Deliver person-centred support that recognises caring responsibilities and time constraints, including clear, accessible information on available learning/work pathways and practical enablers that support participation. 
· Link to wellbeing and trauma-informed practice, ensuring staff have the confidence and resources to provide safe, supportive engagement for young parents who may experience stress, anxiety or other wellbeing impacts, and to signpost effectively to appropriate support.
· Address evidence gaps by identifying proportionate ways to strengthen insight on the uptake and experience of SDS services for young parents and use this learning to inform continuous improvement and partnership discussions.




	2.8 Race


	Context:
Minority ethnic children and young people often face barriers in achieving their full educational potential. Factors such as language barriers, cultural differences, and experiences of racism can negatively impact their educational outcomes.  

Although pupils from minority ethnic backgrounds tend to have higher levels of attainment and are more likely to progress to higher education, young people from minority ethnic backgrounds are more likely to experience higher unemployment rates and are often over-represented in low-paid and insecure jobs.

Minority ethnic individuals do not receive the labour market advantages which should be expected when considering their positive educational outcomes. The employment rate of those from minority ethnic groups in Scotland is consistently lower than the White population. The employment rate for minority ethnic groups aged 16 to 64 was estimated at 62% in January to December 2023 compared to 76% for White groups.

Refugees and Asylum Seekers
Refugee and asylum-seeking children and young people often face significant barriers in accessing education, healthcare, and social services. These barriers include language difficulties, lack of information, and fear of discrimination. The experiences of displacement, trauma, and uncertainty about their future can negatively impact on the mental health and wellbeing of refugee and asylum-seeking children and young people. Successful integration of refugees and asylum seekers into the community is crucial for their long-term wellbeing. This includes access to education, employment, and social networks.

Children and young people from minority ethnic backgrounds, including refugees and asylum seekers, are at a higher risk of living in poverty. This can affect their access to education, healthcare, and other essential services.

Gypsy, Roma and Traveller (GRT) Communities
GRT children have the lowest educational attainment of any ethnic group in Scotland. GRT have the lowest school attendance rates. Many children in this ethnic group do not make the transition from primary to secondary school. Continuous mobility and bullying have been identified as major reasons preventing children from Gypsy/Traveller communities attending school. They also experience the highest exclusion rates (33.3 per 1,000 pupils vs 18.3 per 1,000 for White-Scottish pupils). Key drivers include: racism, bullying, ineffective communication between schools and families, cultural fear of secondary school, and digital poverty. GRT families face high rates of poverty. GRT adults face substantial labour‑market disadvantage including:
· Lower economic activity
· Higher rates of never having worked
· Higher concentration in low‑paid or elementary roles
· Discrimination in recruitment and in the workplace

Source: Equality Evidence Review (Race) Tackling Child Poverty Delivery Plan (2022-2026). Race Commission Evidence Review 2025.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes should have a positive impact on minority ethnic groups, including refugees and asylum seekers, and GRT communities, by committing to ensuring access to reliable career information, advice and guidance for all young people who need it. 
The emphasis on non-discrimination, use of evidence, and lived experience will help ensure that the needs and experiences of these groups are better understood and addressed

	· Provide flexible access to our career service for those who may not be able to engage through a school/college-based offer, including flexibility in how, when and where support is delivered (e.g. via phone/online services, or through community venues).  Provide person‑centred support (especially for Refugees/Asylum seekers and GRT) that recognises differing circumstances (including language/communication needs and differing levels of system knowledge), and ensures young people can access clear, trusted information to support transitions into learning, training and work. 
· Promote Fair Work and inclusive employer practice through employer and industry engagement, to help reduce discrimination in recruitment, workplace culture and progression, and improve access to fair opportunities and sustainable employment. 
· Strengthen trauma‑informed and safeguarding practice where relevant, particularly for young people who may have experienced displacement, trauma, racism or other harm so they feel safe and supported when engaging with services.
· The outcomes include a commitment to identifying and addressing any evidence gaps to support us to better understand the needs and experiences of particular customer groups, including refugees/asylum seekers and those from GRT communities. 
· Share evidence and insight with staff and partners in an accessible way, so colleagues can better understand needs and tailor support, and so SDS can advocate effectively across the education, skills and employability system.





	2.9 Religion or Belief


	Context:
Limited evidence is available on religion or belief across education and the labour market. Schools and colleges in Scotland do not routinely collect information on religion. 

Evidence on workplace experiences linked to religion or belief suggests that employees from a range of faith backgrounds can find it difficult to express their faith at work, and may experience exclusion or discrimination. The SDS Equality Evidence Review 2025 highlights research on religious expression and discrimination in the workplace, including that individuals reported feeling uncomfortable wearing clothing or symbols related to their religion, and that some had experienced exclusion and discrimination at work due to their faith. The same evidence indicates that 47% of respondents felt uncomfortable discussing religious festivals they celebrate with work colleagues, and 19% reported that requests for annual leave to celebrate religious holidays or festivals had been rejected by managers. 

Muslim men and women are among those with highest risk of being unemployed or inactive and workers from religious minorities are more likely to be in insecure employment compared to non-religious workers. 

Source: Equality Evidence Review (Religion or Belief)




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact in relation to religion or belief, as they strengthen SDS’s commitment to non‑discrimination, inclusive practice and access to trusted information and support for all young people.
While the evidence base on religion/belief in Scottish education is limited, available evidence highlights that people from a range of faith backgrounds can experience exclusion or discrimination in workplaces. By reinforcing a rights‑based approach and SDS’s work with employers to promote Fair Work and inclusive workplaces, the outcomes should support more equitable experiences and opportunities at work.
There is currently no specific evidence on how religion/belief affects young people’s access to SDS services, therefore any potential impact will need to be kept under review as further insight becomes available.

	· Promote Fair Work and inclusive employer practice through employer and industry engagement so young people can access fair opportunities and progress in work. 
· Deliver a person-centred career service so that any needs linked to religion or belief are recognised and respected in how support is offered, and young people can access trusted information and guidance to support learning and career decisions. 
· Limited evidence is reported as one of the main challenges to understanding the impact of religion/belief on the educational and labour market outcomes for young people as mentioned above.  The outcomes include a commitment to identifying and addressing any evidence gaps to support us to better understand the needs and experiences of particular customer groups, including religion/belief.




	2.10 Sex 


	Context:
Girls have positive outcomes within education, but remain disadvantaged in a labour market characterised by occupational segregation, low pay and underrepresentation at higher levels. 

Subject choice impacts on future educational and career opportunities available to both boys and girls and is associated with gender segregation in the labour market. For example, the gender imbalance in the STEM sector (Science, Technology, Engineering and Maths), can partly be linked to the subject choices made at school which continue into further and higher education.

Sexism and sexual harassment experienced at school and in the workplace impacts on the outcomes and wellbeing of women and girls. Black and minority ethnic young women report experiencing racialised sexual harassment in school where comments are made about their ethnicity and religious clothing.

Apprenticeships and labour market outcomes:
More men than women undertake Modern Apprenticeships with Q4 2025-26 figures showing 41.2% female starters and 58.8% male. Women continue to be less likely to be in employment than men, with an employment rate in 2024 of 71%. Women make up the majority of part-time workers with 42% of women working part-time (30 hours or less), compared to 16% of men.

Economic inactivity rates are higher for women than men. Just over one quarter (26%) of women in Scotland (aged 16-64) are classed as economically inactive, compared to 21% of men. Reasons for inactivity differ between men and women, with more women stating they were looking after family/home than men, although the largest reason stated for both men and women is long-term sickness. The unequal division of unpaid care for both children and adults continues to result in gender inequalities in the UK workplace.

Young men view a lack of contacts and work experience as the biggest future barriers, whereas young women perceive a lack of confidence and not having enough money to live on as their biggest concerns in future career success.  

Source: Equality Evidence Review (Sex/Gender)



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact in relation to sex by supporting equitable access to person-centred services from SDS, ensuring young people have access to trustworthy information about career choices, and tackling inequalities in the workplace, and in uptake and achievement of apprenticeships.

	Actions include:
· Deliver a person-centred career service that supports young people to make informed choices and, where appropriate, challenge gender stereotyping and broaden awareness of options 
· Promote Fair Work and inclusive employer practice through employer and industry engagement
· Strengthen trauma‑informed and safeguarding practice across our services, recognising that evidence on sexism/harassment links to wellbeing impacts; this supports safe, supportive engagement for any young person affected by harassment or other harm.
· Continue to monitor and take action on inequalities in apprenticeships, including gendered differences in participation and achievement
· Use and share evidence/insight (where available) with staff and partners so they can better understand sex‑related patterns in experience and outcomes and apply this learning in practice




	2.11 Sexual Orientation



	Context:
Many lesbian, bisexual and gay young people report experiencing bullying and harassment in school, which can impact on outcomes. A report by LGBT Youth Scotland highlights that: 
· Only 10% of those who participated in the research rated the experience of school as ‘Good’, with 44% rating it as ‘OK’, 46% of respondents rated it as ‘Bad’ 
· 70% of LGBTI young people think homophobia, biphobia and transphobia had a negative effect on their educational experience and attainment. Some have left education, because of homophobia, biphobia, or transphobia.

An evidence gap exists in relation to sexual orientation in work. However, survey and qualitative research provide some insights. LGBTQ+ professionals may not feel safe and comfortable in their workplaces. Those who had experienced bullying at work reported it had negatively impacted their mental health. LGBTQ+ professionals also report that homophobia, biphobia or transphobia had negatively impacted their employment opportunities.

A 2024 report by the Trade Union Congress (TUC) highlights that:
· LGBTQ+ employees have experienced at least one form of bullying or harassment at work in the last five years. 
· most LGBTQ+ individuals are not open with anyone at work about their sexual orientation due to workplace discrimination, exclusion and harassment
· LGBTQ+ employees show poorer average employment outcomes than heterosexual colleagues and slower career progression.
· Homophobia, biphobia, and transphobia are driving some LGBTQ+ people from the workplace. As a result, some have considered leaving or have left their job due to discrimination.

Source: Equality Evidence Review (Sexual Orientation)




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The proposed outcomes are expected to have a positive impact in relation to sexual orientation, as they strengthen SDS’s commitment to safe, inclusive and non‑discriminatory services, access to trusted information and guidance, to help reduce barriers and support more positive transitions into learning, training and work.



	Actions include:
· Deliver a person-centred career service to LGB+ young people who may not be able to engage through a school -based offer (including where bullying, harassment or safety concerns contribute to disrupted attendance), ensuring access is not dependent on attendance alone and that local delivery can flex in how/where support is provided. 
· Provide person‑centred, safe and non‑discriminatory careers support, recognising that some young people may not be “out” and may have concerns about privacy, trust and stigma; ensure staff are confident to offer respectful support and appropriate signposting. 
· Strengthen trauma‑informed and safeguarding practice where relevant, reflecting evidence of wellbeing and mental health impacts linked to bullying/harassment; this supports consistent, safe engagement so young people feel supported when accessing SDS services. 
· Promote Fair Work and inclusive employer practice through employer and industry engagement 
· The outcomes include a commitment to identifying and addressing any evidence gaps to support us to better understand the needs and experiences of particular customer groups, including LGB+ young people 
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	2.12 Poverty


	Context:
Child poverty affects one in four children in Scotland and childhood poverty can have long-term impacts.  Pupils from the most deprived areas continue to be less likely to enter higher education than those from the least deprived areas. Most individuals that are in poverty are within working households and are experiencing in-work poverty.

The Annual Participation Measure shows that in 2024: 
· those living in the most deprived areas are less likely to be participating in learning, training, and work (88.4%), compared to of those living in the least deprived areas (96.6%) 
· those in the most deprived areas are less likely to be in education – 65% compared to 81.6% of those in the least deprived
· the participation gap between those who lived in the 20% most deprived areas and those in the 20% least deprived areas was 9.1 pp, compared to 9.3 pp in 2022 and 12.9 pp in 2016. This is narrowest gap on record.

The Equality Evidence Review (2025) highlights that there has been a 26% increase in relative child poverty in Scotland. Pupils from disadvantaged backgrounds are more likely to experience mental health struggles; bullying and exclusion; have poorer attendance; and are less likely to feel part of their school’s community. 

Families with intersecting protected characteristics such as households with disabled children and minority ethnic households are at risk of living in poverty. When parents are exposed to in-work poverty, their access to services and resources that are vital for them like money, food, housing, gas and education are all affected. 

Poverty and deprivation can affect pupils’ regular attendance and concentration at school, and opportunities to join in social and cultural activities. Extra costs for trips, events, and uniform can act as a barrier to school participation.

Poverty remains a challenge across the labour market. Research suggests that it is now more common in Scotland to be in in-work poverty than it is to be in poverty and out of work.  Over 10% of workers in Scotland are trapped in permanent low pay as they are paid below the real Living Wage and 72% of workers trapped in low pay are women. 

Source: Equality Evidence Review (Poverty) Bringing Hope, Building Futures: Tackling child poverty delivery plan 2026-2031


 
	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The children’s rights outcomes are expected to have a positive impact on children and young people experiencing poverty by strengthening SDS’s commitment to equity, inclusion and rights‑based practice. 
The outcomes focus on equitable access to trusted information and support in order to improve post-school transitions and labour market outcomes for those experiencing poverty.
The outcomes highlight the need to have a particular focus on equality groups who may face additional barriers to work, taking into account the intersectional nature of poverty.  

.

	 
· Many of the actions identified elsewhere in this impact assessment will be of benefit to customers who are experiencing poverty as we know that households with a disabled person in them, minority ethnic families and young parents are all identified as priority family groups in the Scottish Government Tackling Child Poverty Delivery Plan.
· Our commitment to improving our engagement with parents/carers aims to benefit both the young person, and their parents/carers.  Supporting adults into good quality employment opportunities should contribute to reducing the number of children experiencing poverty in these households.
· Delivering a person-centred career service for young people experiencing poverty who may have disrupted attendance or additional barriers to engaging through school-based routes, ensuring access is not dependent on attendance alone and local delivery can flex (including via phone/online services, or community venues where appropriate). 
· Provide person‑centred, reliable support that recognises financial barriers (e.g. costs of participation, digital poverty, transport, competing responsibilities) and helps young people understand and access the learning/training/work pathways that are realistic and right for them, including clear signposting to wider support where this sits with partners. 
· Promote Fair Work and inclusive employer practice through employer and industry engagement, including advocating for secure work and progression, and continuing to reinforce expectations around the Real Living Wage and good-quality opportunities for young people. 
· Strengthen trauma‑informed and safeguarding practice where relevant, recognising the relationship between poverty and adverse experiences/stress, so young people feel safe and supported when engaging with SDS services. 
· Use and share evidence and insight (e.g., on deprivation-related patterns in participation and outcomes) with staff and partners to improve understanding, support consistent practice, and enable stronger partnership discussions and targeted improvement actions where inequalities persist.




	2.13 Island Communities   



	Context:

Consultations with SDS staff found that young people in the islands and rural areas face challenges related to geographical and digital barriers. For example:
· Higher cost of living in Islands communities related to fuel costs which can make accessing education, employment, and opportunities more difficult for young people
· Limited access to employment opportunities, including apprenticeships, for young people in remote or island areas.
· Travel and transport barriers such as travelling long distances, limited public transport and higher transport costs make it harder for young people to attend training or work/work placements.




Additional Questions:

Does this project include, deliver or impact on Island Communities (a community which consists of two or more individuals, all of whom permanently inhabit an island and is based on common interest, identity or geography)?
☒  Yes	☐   No

Is this a project which is likely to have an impact an island community which is significantly different from its effect on other communities (including other island communities) in the area? 

☐  Yes	☒   No       ☐  Don’t know

What island community concerns are you already aware of?
	As above, higher cost of living and travel/transport issues and limited access to opportunities



Does the existing data for Island Communities differ between islands?
	Though some of the challenges around access to opportunities, transport and higher cost of living may differ by islands, there should be similar consideration of these challenges across all islands’ delivery. 



Are there any existing design features or mitigations in place? If yes, please describe
	The outcomes focus on the need to deliver person-centred services which can be flexible around individual need.  We will continue to ensure all young people have access to reliable, accessible and trustworthy information through our digital services and phone helpline.  We will also use our partnerships across industry and the skills system to advocate to create quality opportunities for young people, regardless of geographical location.



If you are consulting, is your consultation robust, meaningful, and demonstrating that SDS has regard for island communities when carrying out its functions?

	During consultation with SDS staff to develop the outcomes, those living/working in Islands communities reflected similar responses as those on the mainland about the importance of professional, ethical careers guidance practice, and the need to ensure flexibility within our service offer to adapt to individual need and to make adjustments for those with additional support needs.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The outcomes are expected to have a positive impact on those from islands communities as they reinforce the importance of access to learning and development opportunities for young people, and the importance of embedding flexibility within our service offer to allow delivery to adapt to local and individual need.
	The outcomes identify the need for SDS to advocate for opportunities for young people through our partnerships across the skills system, including in rural and remote locations



Please complete the following questions after the impact assessment above.
Does the evidence show any different circumstances, expectations, needs, experiences or outcomes (such as levels of satisfaction or participation)? 
☐  Yes	☒   No

Are these different effects likely? 
☐  Yes	☒   No

Are these effects significantly different? 
☐  Yes	☒   No

Could the effect amount to disadvantage for an island community compared to the mainland or between other groups? 
☐  Yes	☒   No

If the answer is no to all of the above, please provide justification for not completing the full ICIA below.
	The importance of delivering services which can adapt to local and individual need are embedded into the design and delivery of our services.



	2.14 Rural Communities



	Context:
Scottish Government research highlights that poverty exists in rural Scotland, shaped not only by income but by higher and more variable costs and by the way services and opportunities are distributed geographically. 

The review identifies a “rural premium” in the cost of living: households in rural and remote rural areas can face higher costs for essentials, including transport, and in some cases housing and fuel. The report also highlights that rural areas can face constraints linked to employment patterns and pay, including the availability of jobs locally, job security/seasonality in some areas, and differences in access to opportunities. 

For children and young people, these factors can affect access to education, training and wider opportunities, particularly where the distance to services is greater and the cost and practicality of travel is a barrier. The review also draws on available indicators (including area deprivation and proxy measures such as Free School Meal registration by urban/rural classification) to describe how poverty can present across rural Scotland, reinforcing the need to understand place-based barriers when considering support for young people in rural communities. 

Source: Poverty in Rural Scotland: A Review of Evidence





	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
The proposed outcomes are expected to have a positive impact on young people in rural areas as they acknowledge the need for SDS to adopt flexible, place‑based approaches to ensure that young people in rural communities can access trusted information, guidance and support, irrespective of geography.

	 
The outcomes identify the need for SDS to advocate for opportunities for young people through our partnerships across the skills system, including in rural and remote locations.





	2.15 Other customer groups



	Context:
When developing the Children’s Rights Outcomes we identified several additional groups whose rights may be at risk, but who are not identified through other protected characteristics. These groups can face additional barriers to education/employment such as disrupted access to education, limited support networks, stigma, or trauma/impact on mental health. These risks affect their ability to access SDS services, exercise their rights, and achieve positive learning and career outcomes. 
· Armed Forces families: Children may experience frequent moves, instability in schooling, and reduced continuity of support, contributing to disengagement and vulnerability. 
· Children with experience of offending behaviour / community justice: These young people face stigma, disrupted learning, reduced school participation, and barriers to employment or training due to justice involvement. 
· Children with an imprisoned parent: Evidence highlights increased risk of trauma, emotional distress, disrupted routines, and reduced educational engagement.  
· Children affected by parental addiction: Instability, caring responsibilities, and reduced family support can negatively influence participation, attainment and transitions. 
· Children with addiction: Young people experiencing addiction face high levels of vulnerability, disengagement from school and services, and complex health needs. 
· Children and young people with caring responsibilities: Young carers face additional challenges in education, are less likely to obtain degrees, and are five times more likely to drop out of college than non-carer peers. Many young carers contribute to or manage family finances and face extra pressures from the cost-of-living crisis; 56% report the crisis always or usually impacts them and their family. Young carers often experience reduced participation, increased stress, lower attainment, and time‑poverty which limits access to opportunities. Digital poverty: lack of devices, connectivity or digital confidence affects access to SDS online services, information, career planning tools, and wider learning opportunities, especially during key transitions.  






	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
The children’s rights outcomes are expected to have a positive impact on all children and young people in Scotland, regardless of their circumstances or any additional barriers to education/work.  The outcomes focus on equitable access to reliable career information and support in order to improve post-school transitions and labour market outcomes.  The outcomes strengthen SDS’s commitment to equity, inclusion and rights‑based practice.
The outcomes highlight the need to have a particular focus on customer groups who may face additional barriers to work, acknowledging that some children and young people will fall into more than one category demonstrating the importance of a person-centred service offer based on the needs and experiences of each individual customer.

	 
· Delivering a person-centred career service for young people who may have disrupted attendance or additional barriers to engaging through school-based routes, ensuring access is not dependent on attendance alone and local delivery can flex (including phone/online services, and via community venues where appropriate). 
· Provide person‑centred, reliable support that recognises financial barriers (e.g. costs of participation, digital poverty, transport, competing responsibilities) and helps young people understand and access the learning/training/work pathways that are realistic and right for them, including clear signposting to wider support where this sits with partners. 
· Promote Fair Work and inclusive employer practice through employer and industry engagement, including advocating for secure work and progression, and continuing to reinforce expectations around the Real Living Wage and good-quality opportunities for young people. 
· Strengthen trauma‑informed and safeguarding practice where relevant, recognising the relationship between poverty and adverse experiences/stress, so young people feel safe and supported when engaging with SDS services. 
· Use and share evidence and insight about different customer groups with staff and partners to improve understanding, support consistent practice, and enable stronger partnership discussions and targeted improvement actions where inequalities persist.  Identify and address evidence gaps where they exist.
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	Stakeholder(s) consulted

	Key feedback from stakeholder(s)
	What changes were made based on the feedback? (if none, explain why)
	How was this fed back to stakeholders?  (including date provided)

	Children’s rights sessions were hosted with various colleagues across SDS to identify areas of strength and opportunities for improvements to ensure our services are delivered in a way that upholds and advances children’s rights
	These sessions identified the key role SDS plays in ensuring young people have access to reliable, trustworthy information about careers and learning, and to support them into positive education and employment outcomes.  This includes the role we play in partnership conversations, using our experience and expertise to advocate on behalf of young people to ensure quality development and employment opportunities are available to them.  The sessions also highlighted a range of examples of gathering and using customer voice, and confirmed the importance of safety and wellbeing throughout our delivery to customers.


	Feedback identified key customer groups who face additional barriers to engaging fully with our services and/or moving into work beyond those covered by the Equality Act.  The needs of these groups have been included in section 2.15 of this document, and in developing the actions for the report.

Areas identified for improvement were grouped into themes, prioritised and developed into the outcomes and actions in the report.  E.g. the importance of staff awareness and understanding of the needs of particular customer groups impacting plans for staff learning and development.  Or highlighting the strength of customer insight gathered at SDS and the opportunities we have to use this more effectively to influence partners and advocate on behalf of young people, particularly those who are more vulnerable or require additional support into learning/work. 
	Some staff have been involved in the development of the outcomes and actions. All staff will receive communications promoting the final outcomes and actions in the report once published (July 2026)



	3.0 Action Plan

	What is the action you will take in response to the impact assessment?
	Which characteristics/groups does it apply to?
	What is the intended impact?
	When will this be completed?


	The Children’s Rights Report 2025-29 outlines the outcomes and priority actions we will take to ensure we are embedding a children’s rights-based approach to our delivery and decision-making.  Actions noted in this impact assessment will be key to ensuring we are able to deliver against our children’s rights commitments and will form part of the activity that we will undertake during the 3-year reporting period.
	All
	Delivering against these actions will ensure we are delivering services which are accessible and effective for all young people in Scotland.
	July 2029

	We will review evidence and performance measures disaggregated by protected characteristic where possible, to understand the outcomes, experiences and needs of our customers.  We will take action to improve or adapt our services where there is evidence of poorer outcomes, experiences, and/or uptake of our services by particular groups.
	All
	To monitor progress against our children’s rights outcomes and ensure we continue to deliver inclusive services for young people
	July 2029 (interim reviews every 12-18 months during the 3-year reporting period)

	We will strengthen governance, monitoring and reporting, aligning children’s rights outcomes with SDS performance measures and reporting on these regularly to our internal Equality Programme Board. 
	All
	To ensure robust mechanisms are in place to support progress against our agreed outcomes and priorities
	July 2026
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