[bookmark: gatheringuidelines]Integrated Equality Impact Assessment (IEIA)
Equality Impact Assessment, Island Community Impact Assessment and Children’s Rights and Wellbeing Impact Assessment

Prior to starting the Integrated Equality Impact Assessment (IEIA) we highly recommend that you complete (or review) the Integrated Equality Impact Assessment learning on the Academy.  This provides a general overview of the IEIA process, as well as important information regarding our responsibilities regarding the completion and publication of IEIAs.  

Other sources of guidance, general evidence, support and learning are available on the Equality Evidence Hub on Connect, which includes the Equality Evidence Review created by Evaluation and Research.  This also includes a Frequently Asked Questions, which addresses initial questions about the IEIA.  If something is underlined, but not a link, you can hover over the wording for a definition or additional information.

Please note, that while the IEIA form is long, it does include three previously separate impact assessments and significantly more guidance.  You may not need to complete every impact assessment within the IEIA.  If you have any questions, please email ieia@sds.co.uk. 

More detailed external guidance for each of the individual impact assessments can be found below:

Equality and Human Rights Commission Guidance for Equality Impact Assessments in Scotland 

Scottish Government Guidance for Children's Rights and Wellbeing Impact Assessments 

Scottish Government Guidance for Island Community Impact Assessments 


	1.0 Project Overview



This document uses the term ‘project’ to describe the full range of our policies, provisions, projects, functions, practices and activities including the delivery of services – essentially everything we do that affects people.

Title of Impact Assessment (this is generally the name of the project or policy.)
	I:sgoil SDS Service Offer (curriculum)



Name of Senior Responsible Officer (this is the person with final responsibility for a project- such as Director or Head of Service)
	Dave McCallum 



Does this project relate to any other published EQIAs (Equality Impact Assessment) or ICIAs(Island Community Impact Assessments)? 
Additional guidance
	
You should list any published EQIAs, ICIAs or IEIAs that relate to the project.  They may partially overlap or the new IEIA may supplement an existing overarching EQIA, ICIA or IEIA or the new IEIA may incorporate existing EQIAs, ICIAs or IEIAs.




	No



Please provide an overview of your project including the names of any external partners and whether it is a new project.  Consider the key objectives of the project.
Additional guidance
	
Prompts:

· What are the objectives of the project? (Consider explicit and implicit aims)
· Who does the project affect/benefit?
· What results/outcomes are intended?
· Is the project new?
· Does it involve external partners- if so, who?
· Any other additional relevant information?
· Ensure you consider this overview from the perspective of Equality, Island Communities and Children’s Rights.  Are there specific points from these various groups that need to be highlighted within your overview?

For Island Communities identify if there are explicit island needs or any potential direct or indirect impacts for island communities. Remember to think about each island individually because what might not have any impact on one, may impact adversely on another.




	The SDS i:sgoil digital careers service offer is a new, structured national initiative designed to ensure equitable access to high-quality careers education for pupils attending i:sgoil, Scotland’s national digital school for interrupted learners.  Many i:sgoil pupils face barriers to engagement with traditional school-based or appointment-based careers services due to health conditions, mental health challenges, neurodiversity, caring responsibilities, social anxiety, geographical isolation, or disrupted educational histories. This offer has been intentionally designed to reduce these barriers and provide consistent, inclusive support.

The offer will provide weekly live careers education sessions delivered by a qualified SDS careers adviser via Microsoft Teams. Delivery is structured but flexible, allowing pupils to engage at a level that feels manageable for them. Interactive participation is supported through Mentimeter, enabling pupils to contribute anonymously and at their own pace through polls, word clouds, and reflective prompts. Pupils are not required to speak aloud or appear on camera. This low-pressure interaction model supports learners who experience anxiety, communication barriers, sensory sensitivities, or low confidence, and helps create a psychologically safer environment where all pupils can contribute equally.

In addition to live sessions, the service will utilise a dedicated SDS-managed Microsoft Teams channel to support ongoing learning and engagement. The channel will be used to share session follow-up materials, prompts for reflection, signposting to relevant resources, and gentle reminders related to learning activities. This provides an additional, asynchronous route for pupils to engage with careers content at a time and pace that suits them. The Teams channel also supports continuity and inclusion by allowing pupils to revisit content and engage without the pressure of real-time participation.

A key component of the offer is the use of fortnightly reflective homework tasks. These tasks allow pupils to engage privately with career learning content, regardless of their level of live session attendance or confidence. Each pupil will receive confidential, personalised coaching-style feedback from an SDS careers adviser. This ensures that pupils who are unable or unwilling to engage verbally still receive meaningful, individualised careers support, helping to reduce inequality between more and less confident learners.

The project will also explore opportunities for small-group or one-to-one check-ins, recognising that some pupils may require additional or more tailored support due to complex needs. These options allow flexibility within the offer and help ensure that pupils with higher support needs are not excluded from career guidance due to engagement barriers.

All delivery is aligned with the Career Education Standard (CES) and Career Management Skills (CMS) framework ensuring national consistency, quality and progression. CMS are embedded throughout the curriculum, supporting pupils to develop self-awareness, recognise and articulate their strengths, explore a broad range of opportunities, build decision-making confidence, and identify sources of support.

Rather than focusing solely on post-school transitions, the i:sgoil service offer takes a longer-term approach to career development. It aims to help pupils build the confidence, mindset, and adaptability needed to navigate career decisions over time, particularly where education or life circumstances have been disrupted. By offering multiple, flexible routes to engagement and combining group learning with personalised feedback, the service supports more equitable access to career education. The service also supports pupils to understand who and what support is available to them beyond i:sgoil, including Skills Development Scotland, and to feel prepared to engage in career conversations as they approach transition points. Where appropriate, this may include supported introductions or warm handover conversations between the i:sgoil SDS adviser and local SDS careers teams, helping pupils to experience a positive and confident transition and to build confidence, resilience, curiosity, and agency.

The project will involve close collaboration with e-Sgoil as the external partner, working to integrate SDS delivery into the school’s weekly curriculum and ensure that all pupils, regardless of their location or circumstances can access consistent, inclusive careers guidance. 

Key activities include developing and adapting digital careers resources that are inclusive, accessible, and trauma-informed. These resources are designed to meet the specific needs of i:sgoil learners, while being developed in line with SDS-wide resource standards and principles. As such, the resources will sit alongside existing SDS CIAG materials and, where appropriate, may also be used within mainstream CIAG services to support vulnerable, disengaged, or digitally based learners, particularly in remote or blended delivery contexts. Learning from the project will help inform future SDS resource development by providing practical, tested examples of inclusive and accessible digital approaches that can be applied more widely. Alongside this, the project will involve developing clear and secure processes for data sharing to support continuity of engagement, monitor transitions, and enable effective handover between SDS teams where appropriate.

The service will be delivered as a full-year pilot beginning in the 2026/27 academic year, with a structured programme in place from the outset. The curriculum is intentionally designed to be flexible and adaptive, allowing content, emphasis, and approaches to be adjusted in response to pupil needs, engagement patterns, and feedback as the year progresses.
Consultation with existing i:sgoil pupils is already taking place to understand what they feel is important in careers education and what they would like to see from the sessions. Throughout the pilot, pupils will be invited to share ongoing, anonymous feedback and to influence the focus and format of sessions. This feedback will be used to refine and adapt the programme in real time, ensuring that pupil voice actively shapes delivery rather than being limited to end-point evaluation. Given the changing demographic of i:sgoil pupils across the pilot year, pupil consultation will take place at the start of the pilot and through regular feedback points during delivery, helping to ensure the service remains relevant, responsive, and inclusive

The project primarily benefits i:sgoil pupils who are unable to attend their physical schools due to health, social, or other barriers, and who are among the most vulnerable learners in Scotland. The project seeks to advance equality by reducing barriers to careers education for pupils who may not otherwise be able to access SDS services through traditional models. 

The project also supports SDS staff by providing structured guidance, shared resources, and opportunities to build confidence and capability in delivering digital careers education effectively and sustainably. Integrating SDS delivery within the i:sgoil programme enables greater visibility of pupil engagement and progress, supporting continuity of careers support and engagement and allowing local SDS advisers to identify pupils who may not currently be engaging with local services and who may benefit from additional support.

Materials and delivery will be designed to be inclusive, accessible, and trauma-informed, supporting engagement across all protected characteristic groups. The project also supports children’s rights to education, development, and participation by ensuring that all pupils have opportunities to engage with careers education regardless of their background or circumstances. While connectivity can present challenges in some island and rural communities, i:sgoil pupils are already accessing their education online, meaning digital access is an established part of their learning environment.

Overall, this project aims to strengthen digital CIAG provision and improve outcomes for i:sgoil pupils while ensuring that equality, inclusivity, and children’s rights are at the heart of the service design.
External Partner – e:Sgoil
https://www.e-sgoil.com/i-sgoil/ 



[bookmark: gatheringmain]
	
2.0 Gathering Evidence and Assessing Impact



It is important to remember our responsibilities regarding the Public Sector Equality Duty when completing this section.  The starting point for assessing impact is the three needs of the Public Sector Equality Duty: ensuring that the project does not discriminate unlawfully; considering how the project might better advance equality of opportunity; and considering whether the project will affect good relations between different groups.
Guidance for 2.0
	The public sector equality duty is a duty on public authorities to consider or think about how their policies or decisions affect people who are protected equality characteristics under the Equality Act. If a public authority hasn't properly considered its public sector equality duty, it can be challenged in courts.
Tip- whilst going through each characteristic ensure you take some time to ask yourself the following questions:
1. Does this project eliminate unlawful discrimination, harassment and victimisation and other conduct that is prohibited by the Equality Act 2010?  If not, what can I change to ensure that it does eliminate unlawful discrimination, harassment and victimisation?
2. Does this project advance equality of opportunity between people who share a relevant protected characteristic and those who do not?  If it does you need to highlight this as a positive impact within your impact assessment.
3. Finally, does this project foster good relations between people who share a protected characteristic and those who do not? Again, this should be highlighted as a positive impact.
The purpose of the IEIA is to allow you the space to identify areas for improvement; it is completely acceptable and appropriate to identify areas for improvement or places where there is unintentional discrimination.  The important thing is that actions are identified and taken to mitigate. 
There are multiple ways to approach this section. One is to consider how each group would be impacted at different stages of the project.
· What issues might this group face in finding out about this project/opportunity?
· What issues might this group face in accessing the project?
· What other barriers might this group face throughout the delivery of the project?
· How will you evaluate if this group has successfully been able to access the project?
· Consider intersectionality within this too. For example, does a gay Muslim woman face additional barriers at each stage? Any mix of characteristics is appropriate to consider
Other prompts could include:
· What equality information have you accessed regarding:
· Different needs?
· Different experiences?
· Different access to services, information or opportunities?
· Different impacts/different outcomes? (for example, through project monitoring or data from similar projects, through internal/external research, statistics on local population)
· Are there any gaps in equality information that you will need to fill now/later?
· Are there any experts or people affected by the project you should consult now? (Include details of findings from consultation if this has already taken place)
· Who do you need to get views from, internally and externally? How will you ensure you include ‘harder to reach’ groups?
All these prompts can support all the questions within this section, but particularly Impact and Action.  You do not need to use all the prompts; we have provided a range so that you can find the ones that suit your project best.




In Gathering Evidence and Assessing Impact you need to go through each of the characteristics in turn and address the following points.
· [bookmark: _Hlk127283150]Provide Context – outlining how your project relates to this protected characteristic, such as population statistics. The Equality Evidence Hub is a good place to start looking for relevant evidence. The Equality Evidence Hub is a space on Connect to access relevant guidance for the IEIA and a range of equality evidence, both internal and external.

· Additional Questions- Some sections have additional questions, please ensure that you answer these appropriately. They are in reference to our reporting responsibilities for Children’s Rights and Wellbeing and Island Communities.

· Impact– Outline the potential disadvantage or barriers, as well as positive impacts, faced by this equality group in relation to this project. Cite evidence sources used, including consultation. Where a gap in evidence is observed, please note within this section. 

· Action– Outline what we have already done to address disadvantage or promote equality, as well as what we’ll do to proactively promote equality and address any potential barriers raised in Evidence, including evidence gaps.
Please note that consultation is a requirement of Island Communities Impact Assessment and considered good practice in relation to Equality and Children’s Rights and Wellbeing Impact Assessments.


	[bookmark: _Hlk126011110]2.1 Age 



Guidance for 2.1
	
Age can be considered within groups of ages, defined in a way that suits your project.  Those at the younger and older ends of the labour market tend to face the most labour market disadvantages.  





	[bookmark: _Hlk124341928]The service is designed for i:sgoil pupils in the senior phase, typically aged 13–18. Weekly careers education sessions will be tailored to the developmental stage of school-aged young people, with activities and resources designed to be age-appropriate, inclusive, and aligned with the Curriculum for Excellence and the Career Education Standard.

The initial focus on the senior phase reflects the pilot nature of the programme and the need to prioritise those closest to key transition points. Pupils in the senior phase are approaching decisions about leaving school, further learning, training or employment, so the programme is designed to provide more intensive, structured weekly support to help them navigate these transitions effectively. This phased approach allows the programme to be tested, evaluated and refined with a group where the immediate impact is likely to be greatest, before considering wider rollout.

Broad General Education (BGE) pupils will continue to receive careers support through i-Sgoil. This will include earlier engagement with Skills Development Scotland, introduction to available services, and planned inputs across the year to support the development of Career Management Skills. While this support is less intensive than the senior phase offer, it ensures early awareness, progression, and alignment with existing service provision.

Throughout the pilot and delivery phases, feedback from pupils and staff will be used to ensure content is pitched appropriately for different age groups within the senior phase, supporting engagement and meaningful participation across S4–S6 and pupils joining at different points.

As delivery involves school-aged young people, all SDS staff involved will hold appropriate PVG clearance. Where pupils are under 16, parental consent will be sought for the ethical collection and use of feedback for evaluation and impact purposes.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The project has a positive impact on school-aged young people by providing early and consistent access to careers education during the senior phase, a key developmental stage for career thinking and decision-making. The digital delivery model supports engagement for pupils who may struggle with traditional school-based provision, helping to build confidence and develop Career Management Skills in an age-appropriate and supportive environment
	Weekly careers education sessions have been designed specifically for senior phase pupils, with activities and resources aligned to the Curriculum for Excellence and Career Education Standard. Content will be reviewed and adjusted throughout the pilot based on pupil and staff feedback to ensure it remains appropriately pitched for different age groups. Safeguarding measures, including PVG clearance for staff and parental consent for feedback from pupils under 16, are in place to support safe and ethical delivery.

	
	




	2.2 Children's Rights and Wellbeing



See guidance for 2.2
	
This only applies to projects impacting young people up to the age of 18.  If the project could impact on young people up the age of 18, you need to complete this section. There may be overlapping evidence, impact and action between Age and Children’s Rights.  You can repeat or cite that it is present in Age and pertinent to Children’s Rights as well.

Please see the SDS UNCRC Report 2017-2022SDS UNCRC Report 2017-2022 for more information about how SDS is upholding the articles of the UN Convention on the Rights of the Child.






	Context:
The SDS i:sgoil digital careers service offer project directly impacts young people up to the age of 18. The project is designed to support pupils who experience barriers to accessing education and careers support due to health, social, emotional, or other circumstances, and seeks to ensure that they can participate meaningfully in careers education on an equitable basis.
The service supports children’s rights as set out in the UN Convention on the Rights of the Child, particularly the right to education, development, and participation. Delivery is designed to be inclusive, accessible, and trauma-informed, enabling young people to engage in ways that feel safe and appropriate to their needs and circumstances. Pupils are supported to share their views and influence the development of the service through ongoing feedback mechanisms, ensuring that their voices are heard and taken into account.
Safeguarding and ethical practice are embedded throughout delivery. All SDS staff involved hold appropriate PVG clearance, and parental consent is sought where required for the ethical collection and use of pupil feedback for evaluation and improvement purposes.




Additional Questions:

Does this project impact on children and young people up to the age of 18?

☒  Yes	☐   No      ☐   Don’t Know

If you have answered no to the question above, you do not need to complete the Children’s Rights and Wellbeing section of this form but please provide some justification for your decision below.
	




Which articles of the United Nations Convention on the Rights of the Child (UNCRC) (an international human rights treaty that grants all children and young people (aged 17 and under) a comprehensive set of rightsdoes this project impact on? See further guidance for this question

	Article 1 (Definition of the child): This project recognises that all pupils up to age 18 are entitled to the rights set out in the Convention.
Article 2 (Non-discrimination): The project ensures all pupils can access careers education regardless of background or circumstances.
Article 3 (Best interests of the child): The project places the wellbeing and educational development of pupils at its core, prioritising inclusive and supportive delivery.
Article 12 (Respect for the views of the child): Opportunities for pupil voice are built in through feedback and interactive activities.
Article 13 (Freedom of expression): Pupils are encouraged to share their opinions and participate actively during sessions.
Article 16 (Right to privacy): Robust data protection measures ensure that pupil information is handled securely and respectfully.
Article 17 (Access to information): The project provides accessible and relevant information about careers and learning opportunities.
Article 28 (Right to education): Consistent, high-quality careers education is integrated into the i:sgoil curriculum.
Article 29 (Goals of education): Activities help pupils develop their skills, talents, and confidence to achieve their fullest potential.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The project has a positive impact on children’s rights by supporting access to education and development through consistent, high-quality careers education (Articles 28 and 29), delivered in an inclusive digital environment that respects pupils’ individual needs and circumstances. The project also supports pupils’ right to participation (Article 12 and 13) by providing structured opportunities for pupil voice and involvement in shaping the service. 

A potential barrier is that some pupils may lack confidence to express their views in live or digital settings.
 
	Opportunities for pupil voice are embedded within the pilot using anonymous feedback tools, reflective activities, and low-pressure participation methods. These approaches actively reduce barriers to expression and support meaningful participation for all pupils. Inclusive, accessible, and trauma-informed design principles are applied across resources and delivery throughout the pilot to support pupils’ rights to education, development, and participation.




	2.3 Care Experience



See guidance for 2.3
	
Within SDS, we choose to use the term ‘care experienced’, by which we mean anyone who currently meets, or has ever previously met, the criteria for ‘looked after’. This includes those looked after at home, or away from home in kinship, residential, foster or secure care. 

SDS is a Corporate Parent and we have public commitments within the SDS Corporate Parenting Plan   - please ensure you are familiar with these commitments and ensure your project aligns as best as possible.





	Context:
This project supports pupils at i:sgoil, many of whom may be care experienced or have experienced barriers to education. Care experienced pupils are more likely to have disrupted education and lower attainment, making consistent careers education particularly important. According to SDS’s Equality Evidence Review 2025, “care experienced young people continue to experience significantly poorer outcomes than their peers, including lower school attendance, attainment, and participation in education, training or employment after school”. Equality Evidence Review 2025: https://www.skillsdevelopmentscotland.co.uk/media/5ugiqumm/equality-evidence-review-2025.pdf 

 SDS is a Corporate Parent and has both a legal and moral duty under the Children and Young People (Scotland) Act 2014 to provide enhanced support to this group. As outlined in the Corporate Parenting Plan 2024–27, SDS is committed to listening to care experienced young people and acting on what they tell us, supporting colleagues to be caring, active and responsible Corporate Parents, and working in partnership to improve outcomes. 
Corporate Parenting Plan 2024–27: https://www.skillsdevelopmentscotland.co.uk/media/vxmhepys/corporate-parenting-plan-2024-27.pdf

Embedding this digital careers service within i:sgoil supports these commitments by ensuring care experienced pupils are not left behind in remote or alternative education settings. It offers a consistent opportunity to explore their strengths, raise aspirations, and make informed choices within a supportive digital environment.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The project provides consistent, high-quality careers education tailored to individual needs, which may help reduce barriers to positive post-school outcomes for care experienced pupils.
	Work with SDS Corporate Parenting colleagues to ensure all materials and sessions are trauma-informed, accessible and aligned with SDS’s Digital and Physical Accessibility Guide. This will support the development of inclusive resources that meet the needs of all learners.  




	Care experienced pupils may face additional barriers to engagement in digital learning environments due to disrupted education and past experiences. Evidence from CELCIS and Scottish Virtual School Head Teacher practice highlights the importance of flexible pacing, relationship-based support, and tailored approaches to sustain engagement for care experienced learners.
CELCIS (2020). Virtual School Head Teachers in Scotland: Practice Case Studies
SDS (2025). Equality Evidence Review

	Include reflective activities, self-paced tasks, and opportunities for small-group or one-to-one check-ins to support flexible engagement for all i:sgoil pupils. This approach is particularly beneficial for learners who have experienced disrupted education, including care experienced pupils.

	Care experienced young people are more likely to disengage if they do not feel listened to or represented. The Corporate Parenting Plan 2024–27 highlights the importance of acting on pupil voice to improve outcomes. Without structured feedback mechanisms, there is a risk this group’s needs may not be fully reflected in programme design or delivery.
	Anonymous feedback will be gathered regularly from all pupils during the pilot and beyond. This will help ensure that the views, needs, and experiences of care experienced and other vulnerable learners are reflected in the ongoing development of the programme.



	[bookmark: _Hlk126011286]2.4 Disability    



See guidance for 2.4
	
Disability covers a wide range of conditions and impairments that impact people in a range of ways.  You need to consider disability broadly and, in some circumstances, specific conditions/impairments.  Within SDS we follow the Social Model of Disability, which says that people are disabled by barriers in society, not by their impairment or difference.  The IEIA can support you to identify places where barriers still exist within your project and help to mitigate them.

Accessibility is a key point to reflect on regarding this characteristic.  Here are some types of accessibility you may want to consider in your IEIA.

· Physical - is the physical space in use accessible to a range of people?
· Communication - Is the method of communication accessible?  Have you considered British Sign Language and/or Easy Read (a specialist format that combines images with clear text. It is designed to help organisations communicate with people with a learning disability)?
· Time - Have you considered breaks and other considerations within an event to ensure autistic people have some time and space to decompress between presentations?





	[bookmark: _Hlk124415547]Context:
Approximately 34% of Scottish school pupils have additional support needs (ASN), including a wide range of disabilities and conditions that impact learning (Scottish Government, 2022).  According to SDS’s Equality Evidence Review (2025), disabled pupils often face additional barriers in school and beyond, including lower attainment and fewer opportunities after leaving school.  Many i:sgoil pupils fall into this group, facing barriers linked to health, learning, or social challenges.  i:sgoil, supports pupils who, for a variety of reasons, including health conditions, mental health needs, learning difficulties, sensory impairments, and family or social factors cannot attend their physical school.
The digital service offer aims to be inclusive by default, using a range of teaching methods and interaction styles to meet different learning needs. Pupils can contribute anonymously through tools like Mentimeter, reducing pressure and supporting those who may struggle with verbal communication. By offering consistent, strengths-based support within a familiar digital setting, the project aims to build confidence, raise aspirations, and improve outcomes for disabled learners.
While all i:sgoil pupils already engage in online learning, the SDS i:sgoil digital careers service offer project recognises that accessibility is crucial to ensuring that all pupils can participate fully and benefit from the service



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The online delivery model offers flexibility and consistent access for pupils with disabilities who may not be able to attend physical schools
	Pupils will have regular opportunities to provide anonymous feedback through digital tools on all aspects of the service, including accessibility, pacing, content, relevance, and overall experience. This feedback will be reviewed regularly to identify barriers, highlight what’s working well, and inform adjustments to sessions, resources and delivery approaches while prioritising areas for improvement. 
Changes made in response to feedback will be reflected in subsequent sessions, ensuring pupil feedback directly informs service improvement.

	Some digital resources may not fully meet accessibility needs (e.g. screen reader compatibility, alternative formats, plain language). Digital delivery relies on online tools, including Mentimeter, which must be accessible to learners using assistive technologies
	Mentimeter is an established tool within i-Sgoil and is accessed via a web browser. It is designed to be compatible with commonly used assistive technologies, including screen readers, keyboard navigation and speech-to-text tools, and is already used by pupils within the service.
An accessibility audit of digital resources will be undertaken in line with SDS’s Digital and Physical Accessibility Guide to ensure compatibility and use of plain language. Accessibility will continue to be monitored in practice, and alternative formats or methods of engagement will be provided where any barriers are identified.


	Pupils with ASN may need more time, differentiated resources, or additional support to fully engage.
	Work closely with i:sgoil pupils and staff to understand individual needs and adjust resources and delivery accordingly.

	Sessions could present challenges for pupils with sensory needs if breaks and opportunities to decompress are not included.
	Schedule breaks within the 1-hour sessions to support pupils who may need time to process and decompress. Where additional support is required, flexible options such as smaller group check-ins or one-to-one support will be explored, based on pupil preference and readiness to engage.

	 
Mental health challenges prevalent among vulnerable learners may reduce participation in live sessions, affect motivation, and create barriers to accessing support.
	 
Embed inclusive, empathetic facilitation and flexible engagement options in sessions, creating a safe digital environment. Promote wellbeing by integrating reflective activities and signposting to appropriate support.




	2.5 Gender Reassignment 



See guidance for 2.5
	
Gender Reassignment is sometimes more commonly referred to as transgender.  For more information about the characteristic of Sex, please see guidance in that section.

Please note that data around gender reassignment/transgender frequently includes information around sexual orientation as well.  You may have data that cuts across Sexual Orientation and Gender Reassignment. However, they are distinct characteristics. 

Please note that data may be limited for this characteristic due to small sample sizes.





	Context:
Some young people may experience barriers to engagement as a result of gender reassignment, including concerns around privacy, online interactions, and potential misgendering during sessions. In a digital school setting, some pupils may be registered on attendance lists under a name that does not align with their gender identity. This can cause discomfort, anxiety, and reduce trust in the service. The project is designed to be open to all pupils, regardless of gender identity, and aims to provide a supportive, inclusive environment.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	There is a risk that pupils who identify as transgender or non-binary may feel excluded, distressed, or anxious if their name or gender identity is not respected during sessions, or if inappropriate language or behaviour is not addressed. This could create barriers to participation and engagement in careers education
	Work with e-Sgoil and SDS Data teams to ensure that pupil-preferred names and pronouns are respected in communication and session delivery where possible.
Ensure the SDS careers adviser delivering sessions is informed, confident, and supported to challenge inappropriate or discriminatory behaviour promptly and sensitively, and to uphold an inclusive and respectful group environment.
All delivery will follow the SDS Standard Operating Procedure for working with trans customers, and advisers will be supported to access existing SDS guidance, training, and information to ensure practice is consistent, inclusive, and aligned with organisational standards.



	[bookmark: _Hlk126011382]2.6 Marriage/Civil Partnership



See guidance for 2.6 
	
This characteristic should only be considered in reference to SDS as an employer.  Most IEIAs will not need to cover this characteristic.





	Context:

This project does not have a differential impact based on marriage or civil partnership status. Careers education content, delivery, and access are not influenced by whether a pupil is married, in a civil partnership, or single.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
 
	 
 

	
	




	[bookmark: _Hlk126011520]2.7 Pregnancy and Maternity


See guidance for 2.7
	
The Equality Act protects individuals from discrimination when they are pregnant until their right to maternity leave ends and they return to work or if they do not have the right to maternity, two weeks after the child is born.





	Context:

After consideration, it has been determined that this is not a factor that would affect an individual’s experience of the service offer. Pupils attending i:sgoil may be or become pregnant while participating in the SDS service offer. However, the service is designed to be inclusive and accessible for all pupils attending i:sgoil, regardless of pregnancy or maternity status. 



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	No negative impact is anticipated, as pregnant pupils engaging in i:sgoil can access all elements of the service equally alongside their peers.  However, there is a potential risk of disengagement during maternity leave or as a result of changing personal circumstances
Pupils on maternity leave, can continue to access SDS’s universal careers services at a time and in a way that suits their circumstances, ensuring continuity of support.
	Ensure that pupils are made aware of SDS universal services prior to maternity leave, encouraging them to re-engage at a time that feels appropriate for them.
The service will continue to be delivered using inclusive and flexible approaches, with opportunities for re-engagement highlighted where participation may have been interrupted.	


	
	




	2.8 Race


Guidance for 2.8
	
In the Equality Act, race can mean your colour, your nationality (including your citizenship or your ethnic/national origins, which may not be the same as your current nationality.) (https://www.equalityhumanrights.com/en/advice-and-guidance/race-discrimination)





	Context:

Race, as defined under the Equality Act 2010, includes colour, nationality, ethnic or national origins. In Scotland, ethnic minority individuals, particularly young people aged 16 to 24, face significant labour market disadvantages compared to people from White backgrounds. The ethnicity employment rate gap for this group is 19.6 percentage points, and there is a persistent ethnicity pay gap of 10.3%. Ethnic minority workers are also more likely to be employed in low-paying sectors and underrepresented in senior roles (Equality Evidence Review 2023; Scottish Government Labour Market Statistics 2021).



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	Language or cultural barriers may affect some ethnic minority pupils’ engagement with digital careers sessions, and may also impact parents or carers supporting the young person where English is not their first language.
	Use clear, simple language throughout live sessions to support understanding.
Incorporate visual aids, interactive tools (like Menti), and written summaries to reinforce key points.
Encourage pupils to use chat or anonymous tools to ask questions or seek clarification without feeling singled out.
Provide session materials in advance where possible to help pupils prepare and follow along.
Promote the use of translation and accessibility features within My World of Work to support pupils, parents and carers to access information in a way that suits their needs.
Ensure session planning takes account of religious and cultural needs by avoiding key prayer times and major religious or cultural festivals. Where possible, offer flexibility or alternative options for pupils unable to attend due to religious observance.


	Without representation in materials, ethnic minority pupils may feel less connected to the content, potentially impacting motivation and confidence.
	Ensure that digital resources include diverse images and examples representing a wide range of ethnic backgrounds and career pathways.

	
	Monitor engagement data and seek feedback to continuously improve accessibility and relevance.





	2.9 Religion or Belief


See guidance for 2.9
	
Religion or belief refers to both religious and some non-religious beliefs, as well as the lack of belief. 

Another important consideration in this characteristic is Islamophobia, which “is rooted in racism and is a type of racism that targets expressions of Muslimness or perceived Muslimness” (definition from All Party Parliamentary Group on British Muslims paper entitled Islamophobia Defined)





	Context:

Religion or belief is a protected characteristic under the Equality Act 2010. In Scotland, around half of the population identifies with a religion or belief (Scottish Census). Pupils attending i:sgoil may therefore come from a range of faith backgrounds, which may influence availability or participation at certain times.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	Scheduling live sessions during religious holidays or observances may affect pupils’ ability to attend or fully engage.
	Use an interfaith calendar to help plan session timings that avoid conflicting with major religious observances. Ensure session planning takes account of religious and cultural needs by avoiding key prayer times, and major religious or cultural festivals. Where possible, offer flexibility or alternative options for pupils unable to attend due to religious observance. This supports an inclusive experience for learners from all faiths and backgrounds.

	Pupils from minority faiths or with non-religious beliefs may experience exclusion if content or delivery is not respectful or inclusive.
	Design session content and delivery to be respectful and inclusive of diverse beliefs and non-belief.

Encourage an inclusive environment where pupils feel safe to share their perspectives without fear of discrimination





	2.10 Sex 


See guidance for 2.10
	
The Equality and Human Rights Commission provided the following guidance regarding the characteristic of sex.

“Under the Equality Act 2010, ‘sex’ is understood as binary, being a man or a woman. For the purposes of the Act, a person’s legal sex is their biological sex as recorded on their birth certificate. A trans person can change their legal sex by obtaining a Gender Recognition Certificate. A trans person who does not have a Gender Recognition Certificate retains the sex recorded on their birth certificate for the purposes of the Act.”

https://www.equalityhumanrights.com/en/advice-and-guidance/what-equality-act-says-about-protected-characteristics-sex-and-gender



	

	Context:

Evidence from SDS’s Equality Evidence Review (2025) shows that girls are significantly more likely to experience sexual harassment in education settings, which can negatively affect confidence, wellbeing, and engagement. Although delivery within i:sgoil is digital, pupils may bring previous experiences of harassment or gender-based discrimination into the learning environment.

This highlights the importance of ensuring that the digital learning space feels safe, respectful, and well-managed, particularly for girls who may be more likely to have experienced these issues. Without this, there is a risk that some pupils may feel less confident to participate or share their views.

It is therefore important that the SDS i-Sgoil careers service offer provides a safe, respectful, and inclusive environment where all pupils, regardless of sex, feel able to participate confidently. The project is committed to equal access and support for all pupils, actively avoiding gender-based assumptions and challenging stereotypes within careers education.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	Some pupils may face challenges engaging with careers support due to societal or cultural influences related to gender.
Evidence from the SDS Equality Evidence Review (2025), shows that girls are more likely to experience sexual harassment in education settings, which can negatively affect feelings of safety, confidence, and willingness to participate. Pupils may bring prior experiences of harassment or gender-based discrimination into the digital learning environment.
If a safe and respectful space is not actively established and maintained, some pupils may feel reluctant to contribute to discussions or share aspirations, which could limit engagement and reduce the effectiveness of careers education (SDS Equality Evidence Review, 2025).
	Use gender-neutral and inclusive language throughout sessions and materials to avoid reinforcing stereotypes.
Establish and reinforce clear expectations around respectful behaviour at the outset of sessions, co-creating group norms where appropriate to support a safe and inclusive environment.
Ensure SDS advisers delivering sessions are prepared, confident, and supported to recognise and challenge inappropriate or sexist behaviour, respond appropriately to any concerns, and maintain a safe space for all participants. This will include ongoing reflective practice and support for staff delivering within this digital context.

	Both male and female pupils might face barriers in exploring non-traditional careers, such as males in caring professions or females in STEM
	Design materials and activities that actively encourage pupils to explore a wide range of career options, including those traditionally underrepresented by their gender.
Embed Fair Work principles and up-to-date Labour Market Information (LMI) within sessions to support pupils to recognise what good-quality, safe, and fair work looks like, and to identify and avoid exploitative or unequal employment practices. This will help pupils make informed career decisions and understand how gender inequalities can affect labour market outcomes.

	Intersectionality means that gender interacts with other protected characteristics, such as ethnicity or disability, creating unique barriers and experiences that need consideration.
	Monitor engagement and gather pupil feedback to identify and respond to gender-related or intersectional barriers, ensuring delivery remains responsive and inclusive.

	If safety and respect are not actively maintained in digital sessions, there is a risk that pupils may feel reluctant to contribute or engage particularly if they have previously experienced harassment in education settings. This could undermine their confidence and limit the impact of careers education at a critical stage. 
	




	2.11 Sexual Orientation


See guidance for section 2.11
	
Please note that data around sexual orientation frequently includes information around trans individuals as well.  You may have data that cuts across Sexual Orientation and Gender Reassignment. However, they are distinct characteristics. 




	Context:

After consideration, it has been determined that this is not a factor that would affect an individual’s experience of this service offer. The project is committed to creating an inclusive environment for all pupils, regardless of their sexual orientation



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	The inclusive nature of the project supports all pupils, including those who identify as LGBTQ+, to feel safe and respected during sessions
	Maintain inclusive language and avoid assumptions about sexual orientation in all sessions and materials.
Foster a respectful and supportive atmosphere where all pupils can engage without fear of discrimination
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	2.12 Poverty



See guidance for 2.12
	
Poverty can be defined in several ways: 

• Geography based – Poverty can be measured by geography. The Scottish Index of Multiple Deprivation (SIMD) ranks Scottish postcodes between 1-10 to indicate how deprived the area is. This ranking is based on a range of factors, including average education levels of residents, crime levels, and housing quality (see SIMD, 2020). In this document SIMD 1 = most deprived and SIMD 5 = least deprived. 

• Income – Income is widely used as an indicator for individual or household poverty. Households in the UK are classed as living in poverty if they are 60% below the median household income (Scot Gov, 2017). 

• Occupation – The job that an individual has can be categorised hierarchically. The ‘NS-SEC’ measurement fits occupations into a scale of occupational prestige, which also broadly captures levels of pay too.





	Context:
The SDS i:sgoil Digital Careers Support Project works with pupils who are unable to attend physical school, many of whom may come from areas of socioeconomic disadvantage, as indicated by Scottish Index of Multiple Deprivation (SIMD) data. While all pupils have access to digital learning through i:sgoil, underlying poverty-related challenges may still impact their ability to fully engage with careers education and explore opportunities. For example, limited financial resources can restrict access to extracurricular activities, work experience, or career development resources beyond the digital sessions. Understanding these contextual factors is essential to tailor support that is equitable and sensitive to pupils’ circumstances.  While access to devices and connectivity is supported through i-Sgoil and local authority provision, some pupils may still experience practical barriers to consistent digital engagement.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
Limited financial resources may restrict pupils’ ability to access extracurricular activities, work experience, or career development opportunities beyond the digital sessions.  This limitation could affect pupils’ confidence, exposure to career options, and readiness for post-school pathways.

	 
Provide targeted signposting to free or low-cost virtual work experience, volunteering, and career development opportunities.

Share information about bursaries, grants, or funding schemes to support participation in career-related activities


	 
Pupils from disadvantaged backgrounds may require additional encouragement and support to engage fully with career planning.
	 
Provide personalised encouragement and tailored support during sessions to build confidence and motivation for career planning among pupils from disadvantaged backgrounds.

	While pupils are already supported to access digital learning through i-Sgoil, there may still be instances of digital exclusion (e.g. unreliable internet access, shared devices, or limited data), which could affect consistent engagement with careers sessions.

	Work in partnership with i-sgoil, local authorities and existing initiatives (e.g. No One Left Behind) to ensure any barriers to digital access are identified and addressed promptly.
Where issues arise, liaise with i-sgoil in the first instance to support access to appropriate devices or connectivity, ensuring pupils can continue to engage fully with the service.




	2.13 Island Communities   



See guidance for section 2.13
	
The Islands (Scotland) Act 2018 was passed by the Scottish Parliament in 2018 and is only one of a handful of place-based pieces of legislation to focus specifically on islands in the world.

The measures it contains, like the Island Communities Impact Assessment, are designed to meaningfully improve outcomes for island communities. The provisions in Sections 7 to 14 of the Act came into force on 23 December 2020.  For more in depth guidance from Scottish Government, please follow this link (https://www.gov.scot/publications/island-communities-impact-assessments-guidance-toolkit-2/) 

The Additional Questions below cover steps 1-5 of the ICIA.  The questions under Full Island Community Impact Assessment cover steps 6, with step 7 covered later in the IEIA form.

In December 2019, Scottish Ministers published the first-ever National Islands Plan, which was created with the input of many islanders and those with a strong interest in Scotland's islands. The Plan sets out thirteen Strategic Objectives which will also be critical over the next five years to improving the quality of life for island communities. When you are developing your project, it is important that you consider the National Islands Plan.





	Context:
The SDS i:sgoil Digital Careers Support Project serves pupils from across Scotland, including those living in island and remote rural communities. These pupils often face geographic isolation and limited access to local educational and career opportunities. Through digital delivery, the project removes many traditional barriers related to travel and location, providing consistent and equitable careers support regardless of where pupils live. This approach aligns with the National Islands Plan’s objectives to improve access to services and opportunities for island communities.




Additional Questions:


Does this project include, deliver or impact on Island Communities (a community which consists of two or more individuals, all of whom permanently inhabit an island and is based on common interest, identity or geography)?
☒  Yes	☐   No


Is this a project, which is likely to have an impact an island community which is significantly different from its effect on other communities (including other island communities) in the area? 

☐  Yes	☒   No       ☐  Don’t know

If you have answered no to the two questions above, you do not need to complete any further questions in the Island Communities section of this form but please provide some justification for your decision below.

	The SDS i:sgoil Digital Careers Support Project delivers a consistent digital careers support service to all pupils, regardless of their location. While pupils from island communities face unique geographic challenges, the project’s virtual delivery ensures equitable access to careers education and resources across all regions, including islands. Therefore, the impact on island communities is not significantly different from other rural or remote communities within Scotland.




What island community concerns are you already aware of?
	While pupils in island communities typically receive careers support through their local school, they may face limitations in the depth and breadth of provision due to smaller school sizes, reduced staffing, or limited subject and pathway options. i:sgoil pupils no longer attend their local school in person, often due to health, social, or personal barriers. This can increase the risk of disconnection from local services and opportunities, including face-to-face careers education.

Other issues include - Restricted access to local job opportunities, apprenticeships, and training, which can narrow pupils' awareness of available options.

Geographic barriers that make attending open days, work placements, or college taster sessions more difficult and expensive.

Feelings of isolation from wider peer or professional networks, which may impact aspirations or confidence.

Fewer chances to explore niche or less traditional careers, particularly in STEM, creative industries, or urban-based professions.

The National Islands Plan recognises the need for improved access to services and opportunities for island residents. This project helps address those concerns by offering a consistent, digitally delivered careers education programme that reaches pupils where they are, ensuring island communities are not left behind.




Does the existing data for Island Communities differ between islands?
	Yes, although pupils attending i:sgoil already access education online and have the digital infrastructure in place to do so, wider data shows that island communities vary in terms of population size, economic opportunities, and access to local services. These differences can influence pupils’ career awareness, aspirations, and post-school choices.

For example, smaller or more remote islands may have fewer local employment options or further education opportunities, which can limit pupils’ exposure to a broad range of career pathways. While this project provides consistent, digital support, it recognises that learners' local contexts may shape their needs, expectations, and available options, and builds in flexibility to respond accordingly




Are there any existing design features or mitigations in place? If yes, please describe
	Yes. The SDS i:sgoil Digital Careers Support Project is designed specifically for remote delivery and already accommodates pupils across island and rural communities. Key design features and mitigations include:

Digital-first delivery: All sessions and resources are accessible online, ensuring pupils on islands can engage fully without needing to travel.

Flexible formats: Sessions are designed to be inclusive, low-pressure, and reflective, allowing pupils to engage at their own pace.

Mentimeter and Teams chat features: These support anonymous contributions, helping to reduce barriers for pupils who may feel isolated or lack confidence.

Local relevance: Activities are tailored to incorporate regional and local labour market information (LMI), so pupils from island communities can explore realistic, meaningful post-school options.

Pupil voice: Regular feedback mechanisms are built in to ensure the service remains responsive to the needs and preferences of island learners.

Existing i:sgoil infrastructure: As pupils are already learning digitally, they are familiar with the platform and expectations, which reduces barriers to access and participation.



If you are consulting, is your consultation robust, meaningful, and demonstrating that SDS has regard for island communities when carrying out its functions?
Guidance
	
Remember to consider whether it is appropriate to conduct consultation in Gaelic as well as English. You can email islands@sds.co.uk for advice regarding consultations in Gaelic.




	Formal consultation is not being undertaken for this project. However, the SDS i:sgoil Digital Careers Support Project has been developed with an awareness of the unique needs of pupils in island communities and builds on SDS’s existing understanding of the barriers they face. Pupils from island areas will have regular opportunities to provide anonymous feedback through the project, ensuring their voices inform future development. This ongoing feedback loop demonstrates SDS’s commitment to listening and responding to learners in island communities.



	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
The digital delivery model significantly improves access to careers support for pupils in island communities, overcoming traditional barriers related to geography and travel.
	 
 Ensure the digital offer remains consistent, reliable, and accessible across all island areas by monitoring pupil engagement, addressing any technical issues promptly, and offering catch-up or recorded options as needed.

	 
 Pupils in island schools may have limited subject choices or fewer role models in diverse careers. Digital delivery opens up wider exploration of careers and LMI beyond their local area.
	 
Integrate a wide range of inclusive career examples and real-life case studies into sessions, including virtual encounters with professionals from underrepresented or hard-to-reach sectors, and promote My World of Work to broaden horizons.
	

	Pupils learning from home in remote areas may feel disconnected from peers. The group-based elements of this programme help foster a sense of connection and normalise careers conversations.

	Design sessions that balance group interaction with private reflection, using tools like Mentimeter to enable inclusive participation. Establish a supportive group environment that encourages sharing without pressure.

	Pupils may receive great insight into national opportunities but could lack understanding of what is realistically available in their local island economy. Complementary local LMI can help bridge this.
	Embed localised labour market information into lesson content wherever possible, including examples from island-specific sectors (e.g. renewable energy, crofting, tourism, public services), and consult local SDS teams for relevant insights.



Please complete the following questions after the impact assessment above.
Does the evidence show any different circumstances, expectations, needs, experiences or outcomes (such as levels of satisfaction or participation)? 
☐  Yes	☒   No


Are these different effects likely? 
☐  Yes	☒   No


Are these effects significantly different? 
☐  Yes	☒   No


Could the effect amount to disadvantage for an island community compared to the mainland or between other groups? 
☐  Yes	☒   No


If the answer is no to all of the above, please provide justification for not completing the full ICIA below.
	The delivery of the i:sgoil service offer does not have any geographical determining factors or restrictions



If the answer is yes to any of the above, complete the Full Island Community Impact Assessment below before submitting the form for publication
	Full Island Community Impact Assessment
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Assess the extent to which you consider that the project can be developed or delivered in such a manner as to improve or mitigate any resulting outcomes for island communities.

Consider alternative delivery mechanisms and whether further consultation is required.
	



Describe how these delivery mechanisms will improve/mitigate outcomes for island communities?
	



Identify resources required to improve/mitigate outcomes for island communities.
	



Should delivery mechanisms/mitigations vary in different communities?
	



Do you need to consult with island communities in respect of mechanisms or mitigations?
	




Have island circumstances been factored into the evaluation process?
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Have any island-specific indicators/targets been identified that require monitoring?
	



How will outcomes be measured on the islands?
	



How has the project affected island communities?
	



How will lessons learned in this ICIA inform future project making and service delivery?
	




	2.14 Rural Communities



See guidance for 2.14
	
There is likely to be substantial overlap between island communities and rural communities. You do not need to replicate impact and action from island communities into rural communities.  It is important to consider where rural communities may differ from island communities, and this section should be used to highlight those differences, if they exist or to consider rural communities where a project does not impact on island communities but does impact rural communities.





	Context:
The i:sgoil service offer is delivered entirely through a digital, remote model and does not require pupils to attend in-person appointments. This means access to the service is not limited by geography, travel distance, or local availability of careers provision. Pupils living in rural communities across Scotland can engage with the service in the same way as those in urban areas.




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
The project has a positive impact for pupils in rural communities by removing common barriers associated with distance, transport, and limited local provision. Digital delivery supports consistent access to careers education for rural learners who may otherwise experience reduced opportunities to engage with face-to-face services.
	N/A




	2.15 Other



See guidance for 2.15
	
This section is optional and can be used if you feel there are any other specific groups that you would like to assess (for example, carers, armed forces/veterans and those with experience of the justice system)





	Context:
The SDS i:sgoil Digital Careers Support Project serves a vulnerable and diverse group of pupils who often face complex life circumstances beyond educational barriers. Among these can be young carers balancing family responsibilities alongside their studies, pupils with experience of the justice system who may face stigma or disrupted learning, those experiencing mental health challenges impacting their confidence and participation, and children from armed forces families who frequently move and face educational disruptions due to parental deployments or relocations. These factors uniquely affect their ability to engage consistently with careers education and plan effectively for their futures.  

Fortnightly homework assignments will be set for all pupils, which, although unmarked, will encourage reflection on personal strengths and self-awareness. Through these tasks, qualified advisers can offer confidential, personalised coaching feedback, ensuring that pupils receive meaningful and tailored career support even if they do not engage in live sessions or if individual 1:1 coaching appointments are not feasible




	Impact (Does this project have a negative, positive or no impact? Please include the evidence of why that is, citing appropriate sources)
	Action (What activity have you done already and what was the impact? What do you need to do to address the evidence?)

	 
 Young carers may struggle to commit time or energy to careers planning due to significant family responsibilities, affecting consistent engagement.
	 
Offer flexible, bite-sized activities within sessions and provide follow-up resources that young carers can engage with at their own pace, recognising their limited availability, this will be beneficial to all pupils in general to ensure they have a variety of activities to suit different learning styles and maintain active engagement in an online setting.

	Children from armed forces families often experience frequent relocations and parental absences, disrupting continuity in education and career guidance, which can lead to gaps in support and uncertainty about post-school pathways.
	Design sessions with understanding that some pupils, such as those from armed forces families, may be facing unseen challenges like parental deployment or relocation. Use consistent, inclusive content and a supportive digital environment to help maintain engagement, even if pupils do not openly share their personal circumstances.


	
self-esteem, and disruptions to their education, which can hinder career exploration and confidence. Additionally, depending Pupils with experience of the justice system may face stigma, reduced on the nature of their offense or legal restrictions, some career pathways may be limited, requiring sensitive and tailored guidance.

	
Use inclusive, non-stigmatising language in group sessions and incorporate general information on diverse career options, emphasising transferable skills. Provide signposting to specialist services for personalised advice as needed.

	Homework assignments- Pupils may be reluctant to share personal reflections if confidentiality isn’t clear.
Potential non-engagement - Some pupils may choose not to participate, potentially limiting support.
It also offers - Increased accessibility- Pupils who cannot attend live sessions or 1:1 coaching still receive personalised support. As well as - Supports self-reflection and confidence building and encourages development of career management skills on pupils’ own terms.
	Communicate clear confidentiality policies, and ensure personalised feedback is delivered sensitively and securely.
Design reflective tasks to be inclusive, culturally sensitive, and considerate of varied literacy levels.
Encourage participation through positive communication and reassurance; monitor engagement and offer alternative support if needed.

	Pupils may have a range of individual support needs which, if not understood in advance, could affect their ability to engage fully in sessions.
	SDS advisers work in collaboration with i-Sgoil staff and are provided with relevant information about pupil support needs in advance of delivery, where appropriate. This supports inclusive and responsive session planning while maintaining appropriate confidentiality.
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Consultation is an excellent source of evidence and can offer insight that cannot be gathered in any other way.  It is important to be well prepared when consulting with partners, ensuring you do not take too much of their time and that you efficiently gather the information you need.  However, it is also easy to over consult with our partners, so sharing key learning is important to mitigate that risk. It is also important to inform your consultees about changes that have been made (or not made) based on their input.   Please use this space to share key learning from your consultations and how you have fed back to the consultees.
Further information on our National Approach to Equality Stakeholders can be found here.
Focal Point Groups can also be useful for consultations, further information can be found here.

See guidance for 2.16
	
Scottish Government suggests that consultation should adhere to the following principles:

· Continuous – Stakeholder engagement and consultation should begin as early as possible and continue until your proposal is complete.
· Broad-Based – Consideration of the scope of consultation about your proposal should be wide enough to include all those affected and ensure a full spectrum of diversity in views and opinions.
· Not Burdensome – Timeframes for consultation should be realistic and should not impose additional unnecessary workloads on organisations or people who may be expected to respond to multiple consultations over a period. This could result in "consultation fatigue" and may reduce the quality of the responses you receive.
· Transparent – You should outline the objectives of your consultation and the context surrounding your proposal. All relevant supporting information should be made available.
· Consistent and Flexible – Use of a consistent framework for consultation allows respondents to become familiar with the process and can negate concerns for respondents in relation to fatigue from responding to numerous different frameworks.
· Subject to Evaluation and Review – Consultation processes should be evaluated, reviewed and updated as a means towards continuous improvement.
· Defined Goals – Consultations should be "a means rather than an end". They should be used as a means of informing decision-making rather than a substitute for decision-making.





	Stakeholder(s) consulted

	Key feedback from stakeholder(s)
	What changes were made based on the feedback? (if none, explain why)
	How was this fed back to stakeholders?  (including date provided)

	i-Sgoil staff and delivery partners
	Need for a flexible, digitally delivered model that meets the needs of pupils unable to attend school.
Importance of consistency in delivery and building trusted relationships with pupils.
Recognition of the complexity of pupil needs, including wellbeing and engagement barriers.
	Development of a structured, weekly digital careers programme with a consistent delivery model.
Adoption of a coaching-style, relationship-based approach to support engagement.
Integration of flexibility within session design to respond to pupil needs.
	Ongoing collaboration and discussion with i-Sgoil staff throughout development and delivery. Feedback incorporated in real time as part of the pilot approach.

	Pupils engaging in i-Sgoil sessions
	Preference for low-pressure, non-verbal engagement (e.g. chat, anonymous tools).
Need for a safe, supportive environment to build confidence.
Varied levels of readiness for career decision-making.
	Use of interactive tools such as Mentimeter to support anonymous participation.
Design of sessions that prioritise confidence-building and gradual progression. 
Flexible content that allows pupils to engage at their own pace.
	Immediate feedback through session delivery, with adjustments made in real time. Ongoing reflective activities allow pupils to see their input shaping sessions.



	Parents and carers (via parent evenings and informal engagement)
	Value of clear information about careers support and available pathways.

Parents and carers reported a lack of confidence in supporting their child to plan for the future.

Perception that existing careers support did not fully meet the needs of young people unable to attend mainstream school.	
	Increased emphasis on clear, accessible information about pathways and support within the programme.
Development of a more structured and supportive careers offer tailored to pupils with disrupted or non-traditional education experiences.
Greater focus on signposting to relevant resources (including SDS and My World of Work) that can also be accessed by parents and carers to support their child.
	Through ongoing engagement at parent evenings and existing i-Sgoil communication channels.
As the pilot progresses, further opportunities will be developed to share updates and gather structured feedback from parents and carers.



	3.0 Action Plan



A key part of every impact assessment is the action plan.  This is where you state the actions that you will take in response to the impact assessment you have completed.  The actions should be specific, measurable, achievable, relevant and timebound (SMART).  
Once the IEIA has been signed off by the SRO, actions within the Action Plan should be added to the relevant team’s Continuous Improvement Action Plan.
See guidance for 3.0
	
Consider the following points when drafting actions:
· How will you monitor the action and ensure it will be completed?  
· If you are taking an action regarding Equality Monitoring, have you ensured it is compliant with GDPR legislation?
· If you have taken actions related to procurement, how will you ensure these are reflected within procurement documents and contracts?





	What is the action you will take in response to the impact assessment?
	Which characteristics/groups does it apply to?
	What is the intended impact?
	When will this be completed?


	Establish regular feedback opportunities throughout the pilot, including anonymous pupil surveys as well as input from teachers and SDS staff. Review feedback at key stages to inform continuous improvement, ensuring the evolving service reflects the needs, experiences, and preferences of its users.
	All
	The service remains relevant and inclusive by being shaped directly by regular feedback from pupils and staff. This ensures the final model meets learners’ needs and reflects what works well in practice.
	Ongoing – established by October 2026

	Ensure all delivery staff have access to relevant CPD and support to build their confidence in key areas such as challenging inappropriate behaviour, promoting inclusive group discussions, and addressing gender stereotyping. This includes signposting to existing training and CPD on the Academy.
	All
	Staff feel confident and well-equipped to deliver inclusive, respectful sessions that promote equality and challenge bias, helping ensure all pupils feel safe, heard, and supported.
	October 2026 (ongoing thereafter)

	Audit and adapt digital resources to improve accessibility, including screen reader compatibility and plain language in line with the Digital and Physical Accessibility Guidance.
	Disability and Race
	Ensure materials are fully accessible for all learners, enabling better participation.
		October 2026 (with ongoing review and adaptation throughout the pilot)



	




		Incorporate clear, simple language and diverse imagery into digital resources and sessions to support ethnic minority pupils.



	



		Race



	



		Improve engagement and cultural relevance to encourage participation from all backgrounds.



	



		September 2025



	




		Create flexible, trauma-informed delivery approaches including self-paced activities and reflective tasks to support care experienced and vulnerable pupils.



	



		All



	



		Increase engagement and reduce barriers linked to complex life circumstances.



	



		In place by pilot start- 
August 2026 and reviewed early in pilot



	




	Develop and implement multiple flexible and anonymous engagement methods within digital careers sessions, such as interactive polls, chat functions, and self-paced reflective activities, to support vulnerable i:sgoil pupils who may lack confidence in expressing their views.	
	All
	Increase pupil participation, build confidence in expressing views, and improve overall engagement and benefit from careers education.
	August 2026

	Communicate clear confidentiality policies; ensure personalised feedback is delivered sensitively and securely. Design reflective tasks to be inclusive, culturally sensitive, and considerate of varied literacy levels. Encourage participation through positive communication and reassurance; monitor engagement and provide alternative support where needed.
	All
	Increase pupil confidence to engage and reflect, ensuring equitable access to personalised career support and development of career management skills. Reduce barriers to participation caused by confidentiality concerns or accessibility challenges.
	August 2026 (embedded from pilot launch and applied throughout delivery)

	As part of the pilot, consideration will be given to how pupil feedback can be analysed by protected characteristics, where numbers allow and in line with data protection requirements..
	All
	This will support a better understanding of differential experiences and help inform ongoing service development
	During pilot evaluation phase (with ongoing consideration throughout delivery)



	4.0 Approval and Publication



· Will you be making this IEIA available in different formats/languages? 
Guidance
	
Scottish Government specifically asks about making impact assessments available in Easy Read and Gaelic within their guidance for the Island Community Impact Assessments.  It is not required, but they do suggest it is considered. You can email islands@sds.co.uk for advice regarding publication in Gaelic.
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	SRO (Print)
	SRO Signature
	Date
	Review Date

	Dave McCallum
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	5/6/26
	


	5.0 Review (To be completed at the review date, not at the same time it is submitted)




This section should be completed as part of the review on the date listed above under the sign off.  
Guidance for 5.0
	
Reviewing is important for several reasons.
· It will allow you to reflect on progress and learning before completing an updated IEIA in the future.
· If you do not need to complete an updated IEIA, it stills allows for evaluation of the project and can provide learning for others in the future who are developing similar/related projects.
· It will help the equality teams to identify and share good practice across the business.





Were the actions taken completed?  If not, why not?
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Did the actions achieve what they intended? If not, why not?
	



What actions would you continue/stop or reconsider for future projects?
	



Has any evidence been identified that may be useful for similar future projects?
	



If this is a review for an ongoing project, are there any additional actions to add to the project going forward?
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