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Introduction and Background 
 
This document presents a summary of recent evidence in relation to education and 
employment across each of the protected characteristics.  This information has been used in 
the Skills Development Scotland (SDS) Equality Mainstreaming Report and to support SDS’s 
Equality Outcomes. 
 
The evidence presented in this document is drawn from externally published sources. 
Research and monitoring of equality issues is also carried out internally by SDS on an 
ongoing basis.  Equality issues are considered in all SDS research. Targeted research is 
undertaken to ensure that feedback is gathered from under represented groups (for example 
BME communities and disabled customers). 
 
The following sections present information for each of the protected characteristics.  For each 
protected characteristic there are sub sections on data availability; education; and 
employment, including apprenticeships. There is currently no separate section on Civil 
Partnerships due to a lack of evidence in relation to employment and education for this 
characteristic. Where possible data for Scotland is used but where there is limited evidence, or 
where information is of particular interest, research from the UK is presented.  Gaps in 
evidence are also identified throughout. 
 
Key Messages 

Persistent inequality 
The evidence shows that some individuals across the protected characteristics do not 
experience the same outcomes as the rest of the population.  This can be despite having 
similar or better educational qualifications as in the case of many women and BME groups. 
For other groups disadvantage is throughout the education and labour market such as is the 
case for Gypsy travellers and certain groups of disabled people.  The inequality in education 
and employment for many protected characteristics can been seen as a reflection of wider 
inequality in the labour market and society.   
 
Subject Choice 
Subject choices made at school can impact on career choices and outcomes later on in life.  
In particular, the lower number of girls taking STEM subjects at school, college and university 
can be seen to impact on the representation of women in these areas of the labour market, 
including Modern Apprenticeships.  
 
Intersectionality 
Many individuals face multiple disadvantages because of the interaction of a number of 
equality characteristics such as gender and ethnicity or age and disability. This highlights the 
complexity of issues facing many individuals that is not always reflected in research or data.  
 
Gaps in knowledge 
There are gaps in knowledge about the experiences and views of some groups, for example 
faith groups, people with disabilities, LGB groups, transgender groups, Gypsy/Traveller 
communities and teenage mothers.  These gaps exist in large scale social surveys and 
smaller scale qualitative studies on the experiences and perceptions of these groups.  Small 
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sample sizes for some groups, including BME communities and disabled people means it is 
not always possible to capture these groups in national (Scottish) social surveys.  Finally, 
much of the data on equalities groups relies on individuals self identifying which can lead to 
under-reporting.  It can also make comparisons problematic where differing definitions of 
disability or ethnicity are used. 
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Gender 
 

Key points 

● Girls continue to out perform boys at school and progress to further and higher education in 
greater numbers.  

● Early on in the education system there are gender differences in subject choice.  Girls are 
less likely to choose science, technology, engineering and mathematics (STEM) subjects.  
These differences continue throughout school, college, university and are then reflected in 
the wider occupational segregation within the labour market including apprenticeships. 

● Progress has been made in women’s participation in the labour market.  However, 
occupational segregation remains an important issue with women under represented in the 
higher paid STEM sectors and in senior positions across all sectors. 

● Although there is a wide range of evidence in relation to gender there are gaps in the 
research.  Less is know about how gender interacts with other equality characteristics or 
the experiences of particular groups of women such as teenage mothers.  There is also a 
lack of qualitative data on the experiences and perceptions of women and girls around the 
career choices they make and the barriers they face in the labour market.  

 
Data Availability 

There is a wide range of data and evidence available on gender in relation to education and 
employment from social surveys.  However, there is often a lack of information on how gender 
interacts with other equality characteristics such as BME or disability.  Data availability may 
also be an issue where gender has not been taken into account in the analysis, for example in 
relation in subject choice or career choice. 
 
Education 

School 
Although girls continue to outperform boys in terms of attainment at school there are 
differences in the subjects taken.  For example, figures from the Scottish Qualifications 
Agency (SQA, 2015) show that for those sitting National 5 exams in 2014, 70 per cent of 
entrants for physics were boys; 67 per cent of entrants for biology were girls; and of the 
sciences only chemistry had an even gender split. Girls were more likely to be entrants for 
languages, art and design and hospitality whereas boys were more likely to be entrants for 
computing science, metal working, wood working and electronics.  At the Advanced Higher 
level the differences continue with 76 per cent of physics entrants boys; 67 per cent of biology 
entrants girls; 62 per cent of maths entrants boys; and 73 per cent of English entrants girls.   
 
Figure one below outlines the main destinations by gender from the School Leaver 
Destinations Returns (SLDR) for 2013/14.  Overall, 93 per cent of girls enter positive 
destinations in comparison to 91 per cent of boys. 
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Figure One SLDR destinations by gender 2013/14. 
 

 
 
 In terms of subject choice, the SLDR for 2013/14 show that the top three course areas in 
further and higher education for boys were: 
 
● Engineering (18 per cent),  

● Construction (11per cent)  

● Computing & IT (10 per cent).  

The most popular course for girls in further and higher education were: 
 
● Social, Caring & Advisory (13 per cent) 

●  Arts & Social Sciences (13 per cent)  

● Science and Mathematics (9 per cent).  

The SLDR shows that 26 per cent of boys go in to employment compared to 18 per cent of 
girls.  For boys going on to employment the most popular choices were: 
 
● construction (23 per cent) 

● engineering (15 per cent)  

● hospitality, travel and tourism (13 per cent).  
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● hospitality, travel and tourism (24 per cent) 
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● retail, sales and marketing (21 per cent) 

● admin and management (18 per cent). 

 
Further and Higher Education 

Women comprise the majority of students in both colleges and higher education institutions 
(HEIs).   
 
● The student gender ratio in colleges for 2012/13 was 52 per cent female to 48 per cent 

male (ECU, 2014a).   

● At HE levels of study (both in college and at HEIs) the majority of HE students in Scotland 
in 2013‐14, were female (56 per cent) (Scottish Funding Council, 2015). 

 
Figure 2 illustrates the differences in subject choice by gender in FE. Overall at FE level, 
women made up the majority (62 per cent) of students studying non-SET subjects.   
 
Figure 2 FE students by subject and gender 2012/13 

 
Source: Equality Challenge Unit, 2014a. 

 
Figure 3 shows a similar picture for HE level in colleges with men accounting for 75 per cent of 
students studying for SET subjects and women making up the majority studying non-SET 
subjects (62 per cent).  
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Figure 3: HE students in college by subject area and gender 2012/13.  

 
Source: Equality Challenge Unit, 2014a. 
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degree leavers from HEIs in Scotland in 2012/13, 74 per cent go in to employment; 18 per 
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choice at school, college and university.  This can partly be explained by the gender 
stereotyping in subject choice and career choices as presented in wider UK evidence (see 
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1 Similar destination figures for those completing FE level qualifications are not available. 
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Employment 

Apprenticeships 
 
SDS figures for Modern Apprenticeships show that since 2009/10, the volume of female starts 
has increased by 23 per cent and male starts by 26 per cent, reflecting the overall increase in 
MA starts.  For 2013/14 there were 10,445 female new starts in Modern Apprenticeships, 
accounting for 41 per cent of total MA starts.  The proportion of female starts has remained 
broadly unchanged with a small drop of 2 per cent between 2012/13 and 2013/14.  The mix of 
MA frameworks can affect the proportion of males and females starts to MAs each year.   
 
There is a gendered picture to MA frameworks as 98 per cent of starts to the Construction & 
Related grouping were male and 82 per cent of starts to Sports, Health and Social Care 
grouping were female. This reflects the overall gendered structure of the Scottish labour 
market.   
 
The gendered structure of MAs has been highlighted in other research.  For example Sosenko 
and Netto (2013) and Women’s Employment Summit (2013) note that the growth in the 
numbers of female starts is concentrated in female dominated service and care sector jobs.  
They also note that Scotland’s investment in apprenticeships is gendered, with average spend 
per male apprentice being 53 per cent higher than the average spend per female apprentice. 
However, this disparity reflects the differential cost in delivering certain types of 
apprenticeships which have higher training costs and also highlights the gender difference in 
subject and career choice.  
 
Labour market 
The main trend in employment for women in Scotland had been their increasing levels of 
participation in the labour market whereas for men participation has declined.  For example, in 
the early 1960s in Scotland, only 45 per cent women were in paid employment, whereas in 
2012, it was 67 per cent (ONS, 2013).  Over the same period, male participation has fallen 
from over 95 per cent in the early 1960s to 75 per cent in 2012 (ONS, 2013).  
 
Although the participation of women in the labour market has increased the occupational 
segregation of both men and women in certain kinds of jobs (horizontal segregation) and in 
different levels of employment (vertical segregation) remains an issue.  It is women that tend 
to be disproportionately impacted by occupational segregation impacting on their potential pay 
and career progression. 
 
In Scotland, the top five female-dominated occupations in 2012 (where 75 per cent or more of 
people employed are female) were: Childcare and Related Personal Services, Secretarial and 
Related Occupations, Nursing and Midwifery Professionals, Hairdressers and Related 
Services and Therapy Professionals (Women’s Employment Summit, 2013). By contrast men 
were over represented in higher managerial positions even in professions where women 
make up the majority of the workforce like teaching or medicine.  
 
In terms of vertical segregation, few women in Scotland progress to senior management 
positions despite leaving the education system on the whole with better qualifications 
(Women’s Employment Summit, 2013).  It has been argued by Business, Innovation and 



 

10 
 

Skills Committee (2013) that the lack of women in senior positions in the UK is of wider 
significance as it is those in these positions that make the strategic decisions of the running of 
an organisation and its workforce. 
 
There is underrepresentation of women in the STEM sector. This underrepresentation in 
STEM can be seen from subject choice at school right through to the labour market and in 
apprenticeships. In Scotland, only 27 per cent of female graduates in STEM work in the sector 
they qualified in compared with 52 per cent of male graduates (Royal Society of Edinburgh 
2012).   Although not all STEM graduates pursue careers in STEM occupations, the attrition 
rate is higher for women (Royal Society of Edinburgh 2012). Female STEM graduates in 2012 
were also more likely than male STEM graduates to be unemployed or economically inactive, 
with an employment rate of 80 per cent compared with 85 per cent for men.  
 
In some STEM areas women may be well represented at early stages of study and career but 
fail to be retained or progress to senior levels (House of Commons, Science and Technology 
Committee, 2013).  In Bioscience where the majority of degrees are taken by women the 
sector is still male dominated  – for example, only 15 per cent of Bioscience professors in 
Scottish institutions are female (Royal Society of Edinburgh, 2012). In certain sectors, the 
gender imbalance is even starker, for example in the UK as a whole just 6 per cent of 
professional engineers and 2 per cent of engineering apprentices are women (Fawcett 
Society, 2013). 
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BME 
 

Key Points 

● Scotland’s population has become more ethnically diverse.  Recent decades have seen the 
number of BME communities increase reflecting the range of new migrants settling in 
Scotland. However, the Scottish BME population is still relatively small. 

● The evidence suggests that those from BME communities perform well at school and 
progress to Higher Education in larger numbers than the rest of the population. Although 
there are variations across and within ethnic groups. 

● Evidence on labour market outcomes for BME groups suggests that although educational 
achievements are high this is not reflected in labour market outcomes.  This is despite the 
high proportions of those from BME communities undertaking STEM subjects.  

● Those from BME communities face a number of possible barriers in the labour market and 
education system including language and literacy issues; cultural barriers; and 
discrimination. 

● Certain BME groups have poor educational and labour market outcomes. Gypsy travellers, 
asylum seekers and refugees, in particular, have a complex set of barriers that can prevent 
progress in education and employment. 

● Small overall numbers of BME communities restricts the research evidence for these 
groups.  Other than the census, small sample sizes often mean that there is not detailed 
analysis available for BME groups.  In addition, there is a lack of qualitative evidence on the 
educational experiences, career choices and labour market experiences of BME groups in 
Scotland.  

Data availability 

One of the key issues with understanding outcomes in relation to BME communities is the lack 
of available data on BME communities in Scotland.  Small sample sizes mean that it not 
always possible to provide detailed breakdown for BME communities in Scotland. Broad 
analyses that compare BME groups with that of the White Scottish / UK population very often 
conceal wide variations within BME groups.  Netto et al (2011) state that qualitative studies 
are an important source of information about minority ethnic communities, given their relatively 
small size in Scotland. 
 
It should be noted that ethnicity in survey data is self reported and in some cases individuals 
may not be willing to disclose their ethnicity or feel that the available categories do not reflect 
their particular ethnicity.  
 
The Census is one of the key sources of evidence in relation to BME groups in Scotland. Data 
from the 2011 census shows that: 
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● The population of Scotland is becoming more ethnically diverse - in the decade to 2011, the 
minority ethnic population doubled, from 2 to 4 per cent of the total population (from 
102,000 to 211,000 people). 

● White non-British groups also increased, from 3 to 4 per cent of the population (127,000 to 
222,000 people); ‘White: Polish’ (61,000 people) and ‘White: Irish’ (54,000 people) were the 
largest of these groups 

● ‘Pakistani’ (49,000 people) was the next largest ethnic group, followed by ‘Chinese’ (34,000 
people), 33,000 ‘Indian’ and 30,000 ‘African’. The remaining ethnic groups were much 
smaller. 

● All BME groups have a younger age profile. Polish group had the highest proportion of 
people aged under 40 years (85 per cent). In all minority ethnic group populations, most 
people were aged under 40 years. 

● BME groups tend to be concentrated in urban areas (with the exception of gypsy 
travellers). 

Education 

School 
 
Data on the ethnicity of pupils in publicly funded schools in Scotland is available from the pupil 
census2.  The 2014 Pupil Census shows that 88 per cent of pupils were recorded as being 
‘White Scottish’ or ‘White Other British’. The largest other ethnic backgrounds were ‘White 
Other’ (4 per cent), ‘Asian Pakistani’ (2 per cent) and ‘Mixed’ (1 per cent). It also shows that 
the number of’ Gypsy/Traveller’ pupils in 2013 had gone up by 30 per cent from 737 in 2011 to 
961 in 2013, although this could be due to improved recording rather than an actual increase. 
 
The Pupil Census shows a higher proportion of ethnic minority pupils in schools than would be 
expected from the ethnic minority share of the population at large. This is mainly explained by 
the younger age profile of the ethnic minority population.   
 
The Pupil Census also shows the range of languages spoken by school pupils at home with 
139 separate languages being identified.  The main languages spoken at home were English, 
Polish, Urdu, Scots, Punjabi and Arabic.  
 
Evidence on destinations of BME school pupils from the 2013/14 SLDR are illustrated in figure 
4.  It shows that  those from ‘Asian’, ‘Asian Scottish’ or ‘Asian British’ groups were most likely 
to reach positive destinations (94 per cent) followed by ‘White Other’ (93per cent), ‘African’, 
‘Caribbean’ or ‘Black’ groups (93 per cent), ‘White’ (92 per cent), ‘mixed or multiple ethnic 
groups’ (91 per cent) and ‘other ethnic background’ (91 per cent) . 
 
 
 
 

                                                 
2The Pupil Census uses the same ethnicity categories as the 2011 Census.  The pupil’s the ethnicity is self reported by the pupil and/or 
their parent/carer.  
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Figure 4: SLDR destinations by ethnicity 2013/14 
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qualification. 
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however there is a higher proportion of BME students studying at HE level (23 per cent) than 
white students (17 per cent) (Equality Challenge Unit, 2014a). 
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At FE level in colleges in Scotland a higher proportion of UK white students study engineering 
than BME students (11  per cent compared with 4.6 per cent) (Equality Challenge Unit, 
2014a). In addition, 18 per cent of UK white students study care compared with 11 per cent of 
BME students. 32 per cent of BME and 36 per cent of ‘Other White’ students study languages 
and ESOL, compared with 2 per cent of ‘UK white’ students (Equality Challenge Unit, 2014a). 
 
In 2012/13 in colleges, HE students of certain ethnicities are more concentrated in some 
subjects than others. For example, 50 per cent of Asian students study business and 
administration studies compared with 24 per cent of white students. Similarly, 21 per cent of 
BME students study engineering and technology compared with 15 per cent of white students 
(Equality Challenge Unit, 2014a).  There are also certain subject areas in which white 
students are over represented in colleges. For example, 20 per cent of white students study 
creative art and design and 14 per cent study social studies, compared with 9 per cent and 6 
per cent of BME students, respectively (Equality Challenge Unit, 2014a). 
 
The first destinations of all Scottish domiciled leavers by ethnic group5 from HEIs in 2012/13 
shows that the highest proportions going into employment were those from ‘other ethnic 
backgrounds’ (76 per cent ), followed by ‘White’ (75 per cent ) ‘Indian’ (70 per cent ); ‘Chinese’ 
(66 per cent ); ‘Pakistani’ (65 per cent ); and ‘Black’ 62 per cent. Unemployment was highest 
for ‘Black’ (13 per cent), ‘Pakistani’ (12 per cent) and other ethnic backgrounds (12 per cent) 
and lowest for ‘White’ (5 per cent) and ‘Indian’ (6 per cent ) (Scottish Government, 2014a). 
 
At the UK level, students from BME backgrounds (and who are UK domiciled) have a larger 
representation in higher education than in the general population. BME students are more 
likely than their white counterparts with the same GCSE levels to attend university by the age 
of 19 (CASE, 2014). In STEM subjects in 2011/12, a fifth of all students were from an ethnic 
minority (CASE, 2014). Medicine, dentistry and computer science have a higher uptake by 
BME students and the percentage of BME students is slowly increasing across many other 
STEM subjects including Physical Science, Engineering and Technology.  However, it should 
also be noted that several UK studies have found that BME students are less likely to attend 
higher-tariff universities or obtain a first class degree than white students (CASE, 2014).   
 
Employment 

Apprenticeships 
 
Figures for the SDS MA programme show that in 2013/14  1.1% of MA starts stated that they 
were part of a BME ethnic group – the same proportion as the previous year but a slight 
decrease (0.6pp) from 2011/12. All new MAs are asked to provide information about their 
ethnicity, this is on a self-report basis and MAs can opt out of providing this information.   
 
BME groups are under represented in apprenticeships in Scotland, however, Sosenko and 
Netto (2013) note that interpretation of Scottish data on ethnicity is difficult due to a high 
number of apprentices not declaring their ethnicity.  
 

                                                 
5 Data was weighted according to response rates 
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Labour Market 
In Scotland all BME groups perform less successfully in the labour market than the majority 
population.  Employment rates are generally lower for BME groups than for all white groups in 
both Scotland and rest of the UK. In 2013 in Scotland, the employment rate for people from 
minority ethnicity groups was 56 per cent compared to an overall employment rate of 71 per 
cent (Annual Population Survey – Scottish Government website). 
 
Unemployment levels in many BME groups are also higher than the majority Scottish 
population. In 2013 the economic inactivity rate for those from a BME group was 34 per cent, 
compared to 23 per cent overall (Annual Population Survey – Scottish Government 
website). 
 
There are variations in employment across BME communities in Scotland.  Employment rates 
are high among A86 migrants and particularly low among Pakistanis and Bangladeshis, 
especially women (Netto et al 2011).  
 
Economic activity is concentrated in certain types of sectors and occupations in Scotland, with 
a significant proportion of Asian people in the wholesale and retail, and hotel and restaurant 
sectors and A8 migrants in semi-skilled or unskilled jobs (Netto et al 2011). Self-employment 
is high among the visible minority ethnic communities and Gypsy/Travellers but low among A8 
migrants (Netto et al 2011). 
 
Asylum Seekers and Refugees 
 
● Asylum-seekers and refugees are among the most disadvantaged of all the BME 

communities in Scotland.  

● In 2007 there were 4,230 asylum seekers in Scotland, 92 per cent living in Glasgow. The 
majority of asylum seekers are from Pakistan, Somalia, the Democratic Republic of the 
Congo, Iran, and Iraq (Ali and Gidley, 2014). 

● Employment of refugees is low even for those with transferable skills and with good English 
language capabilities. The Scottish Refugee Council’s research identified that employment 
for women was even lower than for men, and that for those who found employment, they 
are concentrated in a narrow range of relatively low skilled and low paid sectors of the 
economy, despite a wide range of skills and experiences (Scottish Government and 
Scottish Refugee Council, 2013). 

 
Gypsy Travellers 

● Figures for the 2011 Census show that ‘Gypsy/Travellers’ account for 0.1 per cent of the 
population in Scotland and have a much younger age profile. Council areas with the 
highest numbers are Perth & Kinross, Glasgow City and the City of Edinburgh.  

● Only 83 per cent of ‘Gypsy/Travellers’ could speak, read and write English compared to 94 

                                                 
6 Those countries joining the EU in the 2014 enlargement: Czech Republic; Estonia;  Hungary; Latvia; Lithuania; Poland; Slovakia; 
Slovenia. 
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per cent of the whole population (2011 Census).  

● ‘Gypsy/Travellers’ were more likely than the general population to have a limiting long-term 
health problem or disability (28 per cent compared to 20 per cent) despite the fact they had 
a much younger age profile (2011 Census). 

● A study of approximately 2,000 to 3,000 ‘Slovak Roma’, living in the Govanhill area of 
Glasgow, found evidence of economic hardship and poor integration into the job market 
(The Traveller Movement, 2014). 

● Evidence on the ‘Gypsy/Traveller’ community show that low levels of educational 
attainment amongst this group translates into a weak position in the job market and 
ultimately into low income. It has been observed that mainstream schools have typically 
failed to accommodate interrupted learners and it has been estimated that only 20 per cent 
of ‘Gypsy/Traveller’ children of secondary age regularly attend school (The Traveller 
Movement, 2014). 
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Disability 
 

Key Points 

● Definitions of disability can vary and as such disclosure of disability can vary across the 
education system and labour market.  

● Disability in surveys and other research data is often self defined and the reluctance to 
disclose a disability can impact on the reporting of disability data. 

● Disability and Additional Support Needs (in schools) cover a wide range of abilities and 
barriers which impact differently on educational and labour market outcomes. For example, 
those with dyslexia or hearing impairments tend to have better outcomes than those with 
mental health issues or behaviour problems. 

● Disabled people tend to have poorer educational outcomes although this can depend on 
the nature of the disability. Disabled people are also less likely to undertake STEM subjects 
at college or university.  

● More disabled people are in the labour market than ever before but the labour market 
outcomes for those with disabilities are poorer than the rest of the population. Disabled 
people in the labour market face multiple barriers to entry and progression due to 
discrimination and a lack of understanding of the issues facing disabled people.  

● Although data on disability is available across many surveys, less is know about the 
outcomes for those with particular disabilities. There are also gaps in knowledge on the 
career choices, experiences of education and labour market choices of disabled people. 

 
Data availability  

At the UK level data is readily available on the employment rates and educational outcomes of 
disabled people from the Labour Force Survey, Annual Population Survey, 2011 Census and 
a number of other social surveys. Due to small sample sizes there is less data at the Scottish 
level or for particular groups of disabled people. 
 
There is no single agreed objective measure of disability. Disability can be defined as those 
who are covered under the disability provision of the 2010 Equality Act; those on disability 
related benefits; and self defined definitions of disability as used in many social surveys.  
 
There is the issue of underrepresentation of disabled people where an individual chooses not 
to disclose their disability or where data sources rely on an individual’s self-perception in the 
way survey questions are answered in order to establish if they are disabled or not (DWP, 
2014).  Furthermore, many people identified as having rights under the disability provisions of 
the Equality Act do not consider themselves to be disabled. There are also variations in when 
people are willing to disclose their condition.  Riddell et al (2010) highlighted that students in 
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the UK were willing to disclose their disability while at university in order to receive additional 
support but chose not to disclose to a subsequent employer. 
 
It should be noted that many disabled people have more than one health condition. For 
example, nearly a third of people with long-term physical conditions in the UK have a 
concurrent mental health condition such as anxiety or depression (Naylor et al. 2012). 
 
Education 

School 
The Pupil Census shows that 140,542 pupils (21 per cent of all pupils) in Scotland had 
additional support needs (ASN7) recorded. This includes pupils in special schools and those in 
mainstream schools with a Co-ordinated Support Plan (CSP), Individualised Education 
Programme, Child Plan or some other type of support. It should be noted that the ASN 
definition not only includes disabled pupils but a wider group of pupils such as looked after 
children 
 
Figure 5 shows the destinations of those with ASN compared to those with no support need. 
Destinations data published by Scottish Government (2015) show that for 2012/13 for those 
with ASN, 82 per cent reached a positive destination compared to 92 per cent of those with no 
support need.  
 
Figure 5: SLDR destinations for those with ASN 2012/13 
 

 
Source: Scottish Government (2015) 

 
There are variations in positive destinations by the type of support need: 
 
● Those mostly likely to reach a positive destination are those with English as an additional 

language (91 per cent); those with a hearing impairment (89 per cent); and those on the 
autism spectrum disorder (88 per cent) (Scottish Government, 2015). 

                                                 
7 The Additional Support for Learning Act (2004, 2009) defines individuals with ASN as those “children or young people who, for 
whatever reason, require additional support, long or short term, in order to help them make the most of their school education 
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● Those least likely to reach a positive destination were those with interrupted learning (65 
per cent); looked after children (66 per cent); and those with social, emotional and 
behavioural difficulties (71 per cent).  (Scottish Government, 2015). 

Those with ASN are also more likely to have lower levels of qualifications on leaving school.  
Destinations data published by Scottish Government (Scottish Government, 2015) shows that 
those with ASN are more likely to leave school with no qualifications (7 per cent compared 
with 1 per cent of those with no ASN). Those with ASN are more likely to leave with lower 
levels of qualifications.  
 
Further and Higher Education 

In colleges the proportion of students who declared a disability8 in 2012/13 was 14 per cent, 
with dyslexia the most commonly declared impairment (33 per cent).  19 per cent of disabled 
students also declared an additional unseen impairment and 9 per cent declared multiple 
impairments (Equality Challenge Unit, 2014a).   
 
For those students studying at FE level in college in 2012/13, the subject with the highest 
proportion of disabled students was special programmes (26 per cent). This is followed by 
computing and ICT (14 percent) and care (11 per cent). The subject with the lowest proportion 
of students who declared a disability was nautical studies (4 per cent) (Equality Challenge 
Unit, 2014a). 
 
At HE level in 2012/13, 69 per cent of disabled students studied non-SET subjects. The non-
SET subject with the highest proportion of students declaring a disability was creative art and 
design (12 per cent); this was followed by mass communication and documentation (12 per 
cent) and social studies (9 per cent). The non-SET subject with the lowest proportion of 
students declaring a disability was languages (3 per cent) among SET subjects it was 
medicine and dentistry (3 per cent) (Equality Challenge Unit, 2014a). The SET subject with 
the highest proportion of students declaring a disability was physical sciences (15 per cent) 
this was followed by mathematical and computing science (12 per cent) and biological 
sciences (12 per cent) (Equality Challenge Unit, 2014a). 
 
Across the UK the educational outcomes for disabled children are poorer. For example, 
across the UK young disabled people are less likely to go on to Higher Education with 33 per 
cent  in Higher Education at age 19 during 2009/10 compared to 41 percent of non-disabled 
young people (DWP, 2014). 
 
In addition, young people and children with chronic illnesses9  in the UK are reported to be at 
risk of worse educational and vocational outcomes regardless of the specific condition (Naylor 
et al., 2012). The onset of long-term conditions at an early age can be disruptive to the 
education process and potentially damaging to a young person’s chance of achieving the 
desired qualifications. For those with chronic illnesses the evidence suggests that one of the 
factors hindering progress with secondary and further education was the unwillingness of 
educational institutions to adjust the educational environment to the young person’s needs 
(Work Foundation, 2013).  

                                                 
8 Self defined. 
9 For example multiple sclerosis, rheumatoid arthritis, ankylosing spondylitis, Crohn’s disease, ulcerative colitis, schizophrenia or type 1 
diabetes 
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Employment 

Apprenticeships 
 
In 2013/14, 92 MA starts reported having a disability (0.4 per cent), a slight increase since 
2010/11. All new MAs are asked if they consider themselves to have a disability, therefore 
disability status is self-reported.   
 
Sosenko and Netto (2013) note that some Modern Apprentices may not be willing to disclose 
a disability thus impacting on the official numbers reported and others may not consider their 
condition to be a disability. Sosenko and Netto (2013) highlight that 0.5 per cent of all Modern 
Apprenticeships are undertaken by someone with a declared disability, while around 8 per 
cent of the target population (16-24) is disabled. 
 
Labour Market 
 
More disabled people are in the labour market than ever before, however, there are 
differences between the employment rates of disabled people and the rest of the population. 
 
Data from the 2011 census10 for Scotland shows that people who were limited by a long-term 
health problem or disability were much less likely to be economically active than those who 
were not limited. Only 12 per cent of those who were ‘limited a lot’ were economically active 
compared to 63 per cent of the population and 74 per cent who were ‘not limited’. 
 
Data from the APS for Scotland in 2012 (Scottish Government, 2013) shows that the 
employment rate of people with a disability was 46 per cent (the overall employment rate in 
Scotland for this period was 71 per cent) and was highest for those aged 35-49 (53 per cent).  
 
The number of disabled people in the labour market is likely to increase due to changes in 
benefits entitlement for disabled people. Scope (2014) note that in the UK 650,000 more 
disabled people are now expected to seek work or risk losing their benefits. 
 
Data from the UK shows that there is variation in employment rate by condition. For the UK, 
employment rates are highest for people with skin conditions, disfigurements or allergies (72 
per cent), diabetes (62 per cent), heart, blood pressure or circulatory problems (58 per cent) 
and lowest for people with severe learning difficulties (12 per cent) mental illnesses or nervous 
disorders (14 per cent), depression or anxiety (27 per cent) (ONS, 2011a). 
 
Once out of the workplace, disabled people can find it much more difficult to return. For 
example in the UK, 10 per cent of unemployed disabled people have been out of work for five 
years or more, compared with just 3 per cent of the non-disabled population (Scope, 2014). 
 
It has been noted by the Equality Challenge Unit (Equality Challenge Unit, 2014b) that careers 
services can play a role in removing barriers to employment in a number of ways, including: 
educating employers they come into contact with about disability equality and the abilities of 
people with impairments; providing information, advice and guidance which does not make 
negative assumptions about the abilities of people with impairments; and ensuring the 
                                                 
10 Where disability is self defined. 
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information, advice and guidance that is provided is accessible (Equality Challenge Unit, 
2014b). 
 
Evidence for the whole of the UK indicates that  those with chronic conditions face a number 
of barriers in the labour market including: fluctuations in their performance; the need to attend 
medical appointments; lack of understanding and the negative attitudes of others; self-stigma; 
and discrimination from colleagues and potential employers (Work Foundation, 2014).  
Research with young people in the UK with chronic conditions has found that their conditions 
may have an impact on their career potential. For example it has been found to impact on the 
types of jobs they feel they are able to do; an expectation of negative treatment from 
employers and a belief that they have to opt for less secure and lower-paid jobs (Work 
Foundation, 2014). 
 
UK evidence indicates that one of the key factors in the continued labour market participation 
of disabled people is ensuring that workplaces are flexible and adaptable enough to 
accommodate any changes to circumstances. For example 48 per cent of disabled people 
who responded to a Scope survey said they would benefit from modified hours in the 
workplace. Many disabled people want to remain in work but are unable to due to a lack of 
flexibility in the workplace and the only option for them is to rely on full time sick leave which, 
Scope (2014) argues, is the reason disabled people account for 60 per cent of those on long 
term sick leave.  
 

  



 

22 
 

Age 
 

Key Points 

● Age is a characteristic that applies to all people in the population, however, it is those in the 
younger and older groups of the working population that are likely to face inequalities or 
discrimination.   

● Youth unemployment is currently higher than for other age groups and younger age groups 
have been disproportionately impacted by the economic downturn.  

● The workforce in Scotland is aging and older workers face a number of barriers in 
remaining or re entering the labour market.  

 
Data Availability 

Data breakdown by age is widely available.    
 
Education 

As would be expected it is those in the younger age groups that make up the majority of those 
in further and higher education.  
 
In 2012/13 in Scotland, 56 per cent of HE students were age 21 and under; 16 per cent age 
22 to 25; 15 per cent age 26-35; and 13 per cent age 36 and over (Equality Challenge Unit, 
2014a). Since 2003/4 the overall proportion of students has increased 45 per cent to 54 per 
cent in the UK (Equality Challenge Unit, 2014a). During this same time period, the proportions 
of students aged 26–35 and 36 and over decreased (by 3 per cent and 6 per cent 
respectively). 
 
Within every degree level, the proportion of students studying on a part-time basis increases 
with age. This is most stark at taught postgraduate level in the UK as 86 per cent of those 
aged 36 and over studied part-time compared with 13 per cent of those aged 21 and under 
(Equality Challenge Unit, 2014a). 
 
 
Employment 

Apprenticeships 
 
Sosenko and  Netto (2013) report that there are no visible patterns in participation by age 
groups and that for 2011/12  the two age groups (16-19, 20+) were represented evenly in 
apprenticeship starts. 
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Labour Market 
 
In terms of age it is those at the younger and older ends of the labour market that face the 
most disadvantages. Figures from the APS 2013 (Scottish Government website) indicate that 
the lowest employment rates are seen by those aged 16-24 (52 per cent) and 50-64 (64 per 
cent) compared to 71 per cent for the total working population.  
 
Since 2008, the employment rate for all age groups in Scotland has decreased, except for 
those aged 65+, who saw a 2 per cent increase in their rate. 16-24 year olds saw the largest 
decrease (down 8 per cent) (Scottish Government, 2014). 
 
Scotland's population is ageing and the proportion of older people in the workforce is 
increasing. There a number challenges facing older workers. Foster et al (2014) argue that 
long-term unemployment is one of the most serious challenges facing the over 50s in the UK 
labour market. For those older workers who find themselves out of work it can be very difficult 
to get another job. Once out of work, those aged over 50 typically have longer spells of 
unemployment than any other age group and may never work again (Forster et al, 2014 and 
DWP, 2014b).   
 
There are a number of reasons why older people find it difficult to get back into work including 
age discrimination by employers; a lack of up to date work skills; lower levels of formal 
qualifications; health issues; and a lack of confidence in the labour market (Forster et al, 2014; 
Smeaton and Vegeris,  2009; DWP, 2014b). 
 
Forster et al (2014) argue that where barriers exist for older jobseekers they tend to be 
amplified since where they are overqualified, they are very overqualified, and where they have 
spent time out the labour market, they have often spent a significant periods out of work.   
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Sexual Orientation 
 

Key Points 

● There is limited evidence on sexual orientation in relation to employment and education in 
Scotland. Most surveys do not collect information on sexual orientation and therefore most 
evidence on this issue comes from smaller scale surveys or qualitative research.   

● Evidence on LGBT young people in schools and further education indicates that bullying 
and harassment at school is a significant issue but this seems to decrease once at FE or 
HE. 

● Once in the labour market the evidence indicates that a supportive work environment is 
important to those from LBG population. 

● There is a very limited evidence base on sexual orientation in relation to educational 
outcomes, Modern Apprenticeships and labour market participation. 

 

Data availability 

It should be noted that both LGB and LGBT are referenced in this section. Transgender is 
covered in a separate section. 
 
Data availability is one of the key issues in relation to reporting on evidence for sexual 
orientation. Data on sexual orientation and transgender is often limited as questions are not 
always included in social surveys or participants are reluctant to disclose such information.  
 
Sexual orientation has been included in all major equalities legislation for the past decade 
however; there remains a lack of evidence in relation to employment and education. What 
evidence does exist tends to be qualitative or from small scale surveys. However, a number of 
large scale surveys now collect data on sexual orientation including the UK Labour Force 
Survey: the Understanding Society survey (also know as UK Household Longitudinal Study); 
the 2011 Workplace Employee Relations Study: the Longitudinal Study of Young People in 
England; the Millennium Cohort survey; and the National Survey of Sexual Attitudes and 
Lifestyles. This will add to the evidence base but there is unlikely to be adequate enough 
sample sizes for Scotland only data.  
 
It should be noted that even when surveys collect data on sexual orientation numbers may not 
be an accurate reflection of the population due to reluctance to disclose sexual orientation. 
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Education 

There is no data available on the number of LGB people in education in Scotland. It is not 
known how many LGB people there are in schools, colleges or HEIs or what their destinations 
are.  
 
Qualitative evidence in Scotland and the UK provides some insights on the experience of LGB 
young people in education.  
 
Qualitative research and surveys highlight the impact of bullying and harassment on the 
educational experience of LGB young people. A recent survey of LGBT young people carried 
out by LGBT Youth Scotland (2012) found that 69 per cent of respondents had personally 
experienced homophobic or biphobic bullying in school, with the majority of respondents (64 
per cent) describing the experience in school as 'bad' for LGBT young people. However, they 
found that the experience of LGBT young people improved as they moved through the 
education system. The experience in college was rated as 'good' (38 per cent) or 'ok' (44 per 
cent) by the majority of respondents (7.3 per cent rated it as 'bad') and the majority also felt 
that their overall experience in university was 'good' (71.9 per cent), or 'ok' (21.4 per cent).  
Nearly 45 per cent of all respondents stated that homophobia, biphobia or transphobia had 
negatively impacted on their education. 
 
Identified consequences of homophobic bullying at school include low attendance, high 
absenteeism and poor academic attainment, lack of sleep, loss of appetite, isolation, 
nervousness, being upset or angry, and elevated rates of actual and attempted suicide and 
self-harm (Scottish Government, 2013c.). 
 
At the UK level, the Stonewall Teachers’ Report (2014) found that almost nine in ten 
secondary school teachers (86 per cent) and almost half of primary school teachers (45 per 
cent) surveyed say pupils in their schools have experienced homophobic bullying. Stonewall 
highlighted that more than half of secondary school teachers (55 per cent) and four in ten 
primary school teachers (42 per cent) say they don’t challenge homophobic language every 
time they hear it. However, more encouraging is the finding that the proportion of teachers 
who say their school has a policy that explicitly addresses homophobic bullying has increased 
significantly: in primary schools from 19 per cent in 2009 to 31 per cent in 2014, in secondary 
schools from 30 per cent in 2009 to 55 per cent in 2014. 
 
 
Employment 

Apprenticeships 
 
Data on sexual orientation in the MA programme is not currently available. This information is 
now being collected internally and will be available in the future.  
 
Labour Market 
 
Evidence in relation to sexual orientation and employment is mixed. For instance, drawing on 
UK data from the Labour Force Survey, Hills et al (2010) state that although people reporting 
living in a same sex couple have higher qualifications, employment rates and earnings than 
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others, these differences appear to reflect who is most likely to have the self-confidence to 
report their status in this way.  
 
Evidence suggests that working in a ‘gay friendly’ environment has positive impacts on job 
satisfaction, productivity and company loyalty for LGB people (Scottish Government, 2013c).  
Colgan et al (2006) found that choice of work environments tended to reflect those that were 
perceived as being LGB-friendly.  Uhrig (2013) notes that in a qualitative study of workers in 
Brighton that gay and lesbian workers actively pursue certain careers in order to avoid 
workplaces they perceived would be homophobic. 
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Religion and Belief 
 

Key Points 

● There is limited evidence in relation to education and labour market outcomes by religion 
and belief. However, the 2011 census provides some very useful insights on the 
relationship between education and employment and religion in Scotland. 

● There is little evidence on the impact of religion on subject choice and career choice in 
schools or further education. The religion of pupils and students is not routinely collected 
making tracking difficult.  

● There is evidence of differences in employment outcomes by religion from the census.  
However, detailed research has not been carried out on impact religion can have on career 
choice or labour market outcomes.  

 
Data availability 

The 2011 Census provides a useful source of information on religion or belief in Scotland: 
 
● Scotland became a less religious country in the decade to 2011. 

● Almost two fifths of the population (2 million people) stated they had no religion in 2011, an 
increase of over half a million people from 2001. 

● Most people in the ‘Pakistani’, ‘Bangladeshi’ and ‘Arab’ groups identified their religion as 
‘Muslim’ (91, 81 and 80 per cent, respectively). The ‘Indian’ group had the highest 
proportion of people who stated that they were a ‘Hindu’ (41 per cent). 

● The ‘Chinese’ group had the largest proportion of its population who stated that they had 
‘No religion’ (69 per cent) when compared to all other ethnic groups. 

● The ‘White: Scottish’ group had a similar profile to the population as a whole, mainly split 
between ‘Church of Scotland’ (37 per cent), ‘No religion’ (37 per cent) and ‘Roman Catholic’ 
(15 per cent). 

● The ‘White: Other British’ group had a higher proportion of ‘Other Christian’. The majority of 
‘White: Irish’ and ‘White: Polish’ people were ‘Roman Catholic’. 

● Despite the overall decrease in the number identifying as ‘Christian’, Christian 
denominations still made up the majority (54 per cent) of the Scottish population; There 
were increases in the number of people recording non-Christian denominations, with the 
next largest religious group, ‘Muslim’, increasing by 80 per cent to 77,000 people. 

Many other surveys do not collect information on religion. For example schools and colleges 
do not routinely collect information on religion.  
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Education 

The Scottish Pupil Census or the SLDR does not collect information on religion and belief.  
 
The 2011 Census provides some useful evidence on religion and belief and education in 
Scotland: 
 
● Those in the ‘Roman Catholic’, ‘Church of Scotland’ and ‘No religion’ groups, are slightly 

less likely to be full-time students than the rest of the population (46 per cent). Every other 
religion recorded higher proportions. For example almost 80 per cent of Hindus and 
Buddhists in the 16-24 age groups were full-time students. Around a quarter of Hindus, 
Muslims and Buddhists were students. It should be noted that these groups tended to have 
younger age profiles. 

● Those who recorded their religion as ‘Church of Scotland’ were the most likely to have no 
qualifications (35 per cent) compared to 27 per cent of the population age 16+. Those who 
recorded as ‘Hindu’ were the least likely (5 per cent) to have no qualification. Hindus were 
the most likely to be highly qualified with (74 per cent having ‘Level 4 and above 
‘qualifications), while those who recorded as ‘Church of Scotland’ were the least likely (22 
per cent). 

 
At the UK level Hutchinson et al (2011) argue that there may be a need to engage Muslim 
girls and their families, schools and community in careers information and guidance to 
understand their aspirations and concerns about the career/faith interface. 
 
Employment 

Apprenticeships 
 
Data on Religion or Belief in the MA programme is not currently available.  This information is 
now being collected internally and will be available in the future. 
 
Labour Market 
 
Evidence from the 2011 census provided useful evidence on religion and employment in 
Scotland. The data shows that: 
 
● those who reported ‘No religion’ were the most likely to be economically active (69 per 

cent), and also to be working full-time as an employee (42 per cent). 

● The ‘Sikh’ group reported the highest proportion of self-employed people (15 per cent). 

● Those who reported that they were ‘Church of Scotland’ were most likely to be retired (35 
per cent). This compared to just over a fifth (22 per cent) of the population as a whole. 

● The proportion of people aged 16 and over who were unemployed ranged from 3 per cent 
(‘Jewish’) to 6 per cent (‘Other Religion’). 
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Although there is no extensive evidence, it has been shown that there is some difference in 
employment outcome by religious group (Macpherson and Bond, 2009). For example UK 
evidence show that, when compared with Sikhs and Hindus, Muslims are more likely to be 
disadvantaged as they have lower rates of labour market participation, the highest male 
unemployment rate, larger families, higher proportions in social housing, the highest incidence 
of overcrowding, and are more likely to live in deprived communities (Beckford et al.,2006).  
Evidence presented in the EHRC triennial review for the UK (EHRC, 2011) indicated that 
Muslim people have the lowest rate of employment of any religious group with only 47 per 
cent of Muslim men and 24 per cent of Muslim women in employment. 
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Gender Reassignment 
 

Key points 

● There is a lack of data in relation to gender reassignment and therefore limited evidence on 
the outcomes for the transgender population 

● Existing evidence suggests that bullying is an issue for transgender young people 
throughout the education system from school and into further and higher education.  

● Transgender people have been found to be in a vulnerable position in the labour market 
with high levels of unemployment and disability.  

 
Data Availability 

There is very little data that provides an accurate picture of the transgender population in 
Scotland or the UK.  
 
Education 

A survey carried out by LGBT Youth Scotland (2012) found that transgender young people in 
Scotland were more likely to experience bullying than their lesbian, gay and bisexual peers 
throughout the education system. In addition, while homophobic and biphobic bullying 
reduced somewhat from school to college and university, for those who identified, or had 
identified, as transgender, there appeared to be no real improvement between school and 
college. 
 
Employment 

Apprenticeships 
 
Data on gender reassignment in the MA programme is not currently available. This 
information is now being collected internally and will be available in the future.  
 
Labour Market 
 
Although there is a lack of official data relating to the transgender community a number of 
recent surveys and reports have highlighted some of the inequalities this group faces. 
For example, a recent survey of transgender people living in Scotland (Scottish 
Transgender Alliance, 2008) indicated: 
 
● A high unemployment rate among survey respondents with 37 per cent (26/71) receiving 

IB/JSA/IS. 

● Self employment was found to be high with 20 per cent (14/71) of respondents stating they 
were self employed. 
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● There was also found to be a high disability rate with 37 per cent (26/71) stating that they 
were disabled (most frequently mental health and mobility). 

● 55 per cent (39/71) of the survey respondents had a HND/Degree or Postgraduate Degree. 

● Only 30 per cent (21/71) of respondents have a gross annual income of over £20,000 and 
48 per cent (34/71) of respondents have a gross annual income of under £10,001. 

● The survey result indicated high incidences of transphobic harassment – 53 per cent 
(31/59) of the survey respondents who have been known to be transgender by some of 
their work colleagues stated that they have experienced transphobic discrimination or 
harassment at work.  

● 15 per cent (11/71) of the survey respondents indicated that their employer failed to protect 
their privacy relating to their transgender background or identity and as a result was 
responsible for causing them to suffer transphobic workplace discrimination and 
harassment. 

● 8 per cent (6/71) of the survey respondents stated that they had been sacked at least once 
due to their transgender background or identity. In addition, 13 per cent (9/71) stated that 
they had quit their job at least once due to fear of possible future discrimination or 
harassment. 

At the UK level, Mitchell and Howarth (2009) highlight that transgender people continue to 
suffer restricted opportunities, discrimination and harassment at work; are found in jobs that 
are below their skills and educational capacity and appear more likely to work in lower-paid 
and insecure employment in the public sector, or to be self-employed.  They also highlight that 
some of the evidence in relation to this group is contradictory with some evidence suggesting 
that transgender people may occupy advantageous economic positions while other evidence 
suggests the opposite. Other evidence indicates transitioning at work to be one of the most 
significant triggers for discrimination of transgender people (EHRC, 2011).   
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Pregnancy and Maternity 
 

Key Points 

● Pregnancy and maternity can have negative impacts on educational and employment 
outcomes especially for teenage mothers. 

● Pregnancy can have a negative impact on labour market participation in terms of 
discrimination, loss of pay, loss of status and a lack of career progression. 

● There is a lack of data on maternity and pregnancy in education and the labour market in 
Scotland. 

 

Education 

Teenage pregnancy can have a severe impact on the education of mothers attending school, 
by interrupting schooling and possibly hindering the return to school or continuation to post-
school education (Scottish Government, 2013d). 
 
Scotland has one of the highest rates of teenage pregnancy in Europe. 
 
 
Employment 

Apprenticeships 
No data is currently available on apprenticeships and pregnancy and maternity. This 
information is now being collected internally and will be available in the future.  
 
Labour Market 
 
In addition to the overall increase in the number of women in work there has been an increase 
in the number of mothers in work. Figures for the UK show that in 1996, 23 per cent of 
mothers worked full-time, increasing to 29 per cent by the final quarter of 2010 (ONS, 2011b). 
A higher percentage of mothers work part-time, as they share their time between work and 
looking after the family. In the final quarter of 2010, 37 per cent worked part-time (ONS, 
2011b). 
 
The evidence suggests that starting a family can have negative long term consequences on 
women’s labour market participation. Evidence presented by the Women’s Employment 
Summit, (2013) for Scotland notes that women returning from maternity leave and looking 
after young families are often seeking part-time work which may be in low skilled employment 
with little training or prospects of progression. In addition, limited high-skilled part-time 
opportunities means women may have to “downgrade” their employment to jobs where their 
skills are not fully used.  
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Pregnancy has been shown to have a detrimental impact on employment. For example the 
Scottish Government (Scottish Government, 2013d) highlights that there are many examples 
of women experiencing discrimination at work due to pregnancy resulting in loss of pay, status 
and even their jobs.   
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